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Outcomes

The Sample Task Planning Template will guide your group through the steps of designing a Performance Assessment that integrates assessment of content area standards with assessment of transferable skills. These steps will require you to:

· [bookmark: _GoBack]List the content-area standards and transferable skills that your task will need to assess
· Describe the essential questions or enduring understandings at the heart of the task
· Describe the final product or products that students will create as evidence of their proficiency
· Create a rubric or scoring guide that communicates what proficient work will look like on this final product
· List all of the instructional activities and formative assessments that will prepare students to create the final product and explain how students will use or work with the texts and other materials
· List the materials that will be needed

Process

As your group works to complete the template, you may want to follow these steps:

1. 5 minutes: Review standards, performance indicators, and scoring criteria 
· Examine the transferable skill scoring criteria and the content area performance indicators that you plan to assess with this task. Note the various skills or concepts that students will need to demonstrate.
2. 20 minutes: Brainstorm tasks, products 
· Write down as many ideas as possible about the final products that students might create to demonstrate this set of skills and concepts. Consider these questions: 
· How can you give students the opportunity to apply their skills and knowledge to new texts, materials, or challenges that they have not discussed in class?
· Can you design a task that lets students demonstrate many performance indicators in an integrated way?
· How can you give students the opportunity to apply their skills and knowledge in ways that will feel authentic to them – in a way that is connected to their own lives, their school, their community, or the world?
3. 10 minutes: Share ideas 
· Share ideas without discussion or judgment. Post the ideas or scribe them on chart paper.
4. 20 minutes: Combine and develop ideas
· Work together to develop one unified idea for a task. Some ways that you may arrive at consensus are:
· Group tasks and products that are similar or related (ie: creating a keynote slideshow /creating a Google presentation).
· Discuss if any of the brainstormed tasks/products excludes one or more of the scoring criteria.
5. 10 minutes: Draft task directions 
· Draft a description of the final product to share with students—this may take the form of a prompt, a problem to solve or issue to address, a text to respond to, etc. These directions will go into the space on the template labeled “Evidence of Student Learning.”
6. Draft a list of formative activities and materials that will be needed to prepare students to create the final product. (See next page for guidelines)
7. 10 minutes: Tune work with Summative Assessment Design Chart 
· Identify strengths
· Identify areas for improvement

Guidelines for Instructional Materials

As you prepare instructional activities and materials, keep in mind these guidelines from the National Research Council[footnoteRef:1] about the features of tasks that help students strengthen and demonstrate transferable skills: [1:  National Research Council. Education for Life and Work: Developing Transferable Knowledge and Skills in the 21st Century. Washington, DC: The National Academies Press, 2012. ] 


· Using multiple and varied representations of concepts and tasks, such as diagrams, numerical and mathematical representations, and simulations, combined with activities and guidance that support mapping across the varied representations.
· Encouraging elaboration, questioning, and explanation—for example, prompting students who are reading a history text to think about the author’s intent and/or to explain specific information and arguments as they read—either silently to themselves or to others.
· Engaging learners in challenging tasks, while also supporting them with guidance, feedback, and encouragement to reflect on their own learning processes and the status of their understanding.
· Teaching with examples and cases, such as modeling step-by step how students can carry out a procedure to solve a problem and using sets of worked examples.
· Priming student motivation by connecting topics to students’ personal lives and interests, engaging students in collaborative problem solving, and drawing attention to the knowledge and skills students are developing, rather than grades or scores.
· Using formative assessment to: (a) make learning goals clear to students; (b) continuously monitor, provide feedback, and respond to students’ learning progress; and (c) involve students in self- and peer assessment.
· Using modeling and feedback techniques that highlight the processes of thinking rather than focusing exclusively on the products of thinking.
2
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National Research Council. Education for Life and Work: Developing Transferable Knowledge and Skills in the 21st Century. Washington, DC: The National Academies Press, 2012. 
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