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• Discuss ways that scoring criteria can help
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Why Task-Neutral
Scoring Criteria?
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“Teachers have developed and use common, task-neutral
scoring criteria to assess evidence of student learning.”
Dimension 1.5 Assessment

September 5, 2017

Building Upon Your Work
Learning Scales

Scoring Criteria

(tool for curriculum)

(tool for assessment)

Learning scales represent HOW
students move through the curriculum

Scoring criteria verify proficiency
regarding an indicator based on evidence
usually derived from an assessment

Students move from one level to the
next with different tasks
Scales help teachers design the
curriculum and identify next steps for
instruction
Scales help students identify learning
goals

Scoring criteria are an evaluative tool that
are used to score student work
Scoring criteria enable teachers to
maintain consistency in scoring
assessments and verifying student
proficiency in performance indicators
Scoring criteria provide students with
feedback about what knowledge and
skills they are able to demonstrate

www.greatschoolspartnership.org/pinellas/

How are Scoring
Criteria used?

Scoring Criteria can be used to:
Create a Performance Assessment or Task

Provide
students
with
feedback

Scoring
Criteria

Enable
students
to selfassess
progress

Evaluate student work to verify proficiency

Principles and Best Practices
Design Guide for Scoring Criteria
• Scoring criteria illustrate increasingly complex

cognitive demand
• Scoring criteria are task-neutral
• Scoring criteria focus on the quality of student work
• Scoring criteria emphasize student assets
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several sources and analyzes or
compares the information from
these sources.
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•What would students be doing to show evidence of
proficiency?
•Use the descriptions of Proficient and Exceeds to
brainstorm assessment prompts
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Use evidence and
logic purposefully
in communication.

Emerging
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time.

Identify evidence that
could
relate to my purpose;
Share ideas that relate to
my purpose.
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Select evidence that
connects to my purpose;
Organize and present
ideas based on my
purpose.

Incorporate evidence
that enhances purposeful
communication;
Use sound reasoning to
explain my ideas and
achieve my purpose.

Exceeds

Predict how
physical or cultural
characteristics might
have an impact on
human populations
around the world
over time.

Incorporate the most
relevant and effective
evidence to justify my
purpose;
Use sound reasoning to
explain ideas and
address
counterarguments to
achieve my purpose.

Using Scoring Criteria to Design
a Performance Task
Why would we build tasks with multiple
performance indicators?
How does scoring criteria help us to
incorporate more student choice into our
teaching and assessment?
How does this impact my grading practice?

Is a non-profit support organization based
in Portland working nationally with schools,
districts and state agencies, providing
coaching, and developing tools.

We Believe
In equitable, personalized, rigorous learning for
all students leading to readiness for college,
careers, and citizenship
That schools must simultaneously attend to
policy, practice, and community engagement
School improvement is context-based, not onesize fits all.

www.greatschoolspartnership.org/
pinellas/

Next Webinar
Tuesday, December 12, 2017
2:00pm

Next Visit
September 20 - 22, 2017
- Incorporating Scoring Criteria
- Reviewing Assessments
- PBL Self-Assessment
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