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Welcome!



Norms



Norms
Assume good intentions 

Listen well 

Allow others sufficient “air time” 

Freely attend to personal needs 

Foster good humor 

Honor the wisdom and perspectives of all 

Respect: time, social media wishes and works 
in progress 



Schools communicate clear learning targets and standards for 
each lesson and unit 
Schools build instruction and assessments in alignment with these 
standards 
Schools use formative assessment to adapt instruction, to 
diagnose weaknesses, and to deliver targeted interventions and 
supports 

Schools provide feedback, grading and reporting that 
reflects and aligns directly with the performance indicators 
and standards

How does Proficiency-Based Learning 
Change School Practice?



“When students understand exactly what they're 
supposed to learn and what their work will look like when 
they learn it, they're better able to monitor and adjust 
their work, select effective strategies, and connect 
current work to prior learning (Black, Harrison, Lee, 
Marshall, & William, 2004; Moss, Brookhart, & Long, 
2011).” 

—Susan Brookhart and Connie M Moss, “Learning Targets on 
Parade,” Ed Leadership

Research Support 
Learning Standards



Content-Area 
Proficiency

Performance 
Indicators

Learning 
Targets 

Conceptualized by Robin Wilson
ELA Coordinator Henry County Schools



a category of the most foundational, 
enduring, and leveraged concepts and skills 
within a discipline.

A Content Area Proficiency 
Is…



A Content Area Proficiency:
Proficiency 3: HISTORY 
Apply and demonstrate knowledge of major eras, 
enduring themes, turning points and historic 
influences to analyze the forces of continuity and 
change in the community, the United States, and the 
world. 



Describe or define what students 
need to know and be able to do to 
demonstrate mastery of a graduation 
competency.

Performance Indicators….



measurable

Performance Indicators Are…



when combined, can indicate whether a 
student has met the graduation 
competency.

Performance Indicators…



Performance Indicator:
3B. Analyze how historical events and enduring 
themes in history shaped and continue to 
shape people’s perspectives. 

3C. Integrate evidence from multiple relevant 
historical sources and interpretations into a 
reasoned argument about the past, as it relates 
to the present.



The component parts of a performance 
indicator - that is, the performance indicator 
has been broken down into a series of 
progressive steps and digestible chunks.

Learning Targets Are...



A Learning Target:

“Identify the perspective and bias in a 
primary source.”



Principles into practice

Sample Curriculum Map: 
Earth Space Science



Starting with the Standards



Common Core Standards for ELA



NHS ELA Graduation Standards

Analyzing Informational Text 
Analyzing Literature 
Writing 
Research 
Word Knowledge 
Speaking and Listening



Graduation Standards        Units

Analyzing Informational Text 
Analyzing Literature 
Writing 
Research 
Word Knowledge 
Speaking and Listening



Writing Performance Indicators

http://www.corestandards.org/ELA-Literacy/W/9-10/


Writing Performance Indicators 
Explained



Writing Performance Indicators 
Explained



Building a Unit

https://docs.google.com/a/greatschoolspartnership.org/document/d/1HS6DEwreLEfA1rRYsxZt8Lfai17qAgzUNxN6XuQH7HA/edit


Performance Indicators Build the Rubric



Performance Indicators Guide the Unit 
Planning



Performance Indicators Guide the 
Calendar

https://docs.google.com/a/greatschoolspartnership.org/document/d/1Ua9rXbN7GB0Evf4Ne8c7O-X_-llXozdZD8J4ZnWzDG8/edit


Performance Indicators Guide 
Mini-lesson Planning

https://docs.google.com/a/greatschoolspartnership.org/document/d/1t35McrEZ9aFl20tLJFlLZnX1YRxqIE8dsNiuVfonMFI/edit


Performance Indicators Guide Drafting 
& Teacher Feedback
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The Final Product

The magazine created by our students was 
displayed around town and buried in a 
Berwick time capsule in June, 2014.



Standards Guide the Reporting of 
Grades



Standards Guide the Reporting of 
Grades
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Design Guide for Performance Indicators                      

Districts should define 5-10 indicators per proficiency, which together will allow a school/district to determine students’ mastery on that 

proficiency. Indicators should be specific enough to be measurable at a grade span or course level, while as a set, allow multiple       

pathways for students to demonstrate mastery.  

Criteria Weaker Statements Stronger Statements 

Alignment 
To what extent do the 
statements align with and 
describe the essential skills 
within the relevant graduation 
proficiency? 

● Individually, define knowledge and skills which are 

not essential to the graduation proficiency; 

● Taken together, the indicators fail to define the 

essential skills and knowledge within the 

graduation proficiency. 

● Use precise, descriptive language to define the 

essential skills and knowledge that demonstrate 

mastery in the graduation proficiency; 

● Taken together, the indicators define the 

essential skills and knowledge within the 

graduation proficiency. 

Transfer 
Do the statements describe 
knowledge, and skills that can 
be applied across multiple 
disciplines and that will be of 
value beyond a particular point 
in time? 

● Describe topics that are only relevant to or 

applicable within a unit, textbook, resource, 

course, or program; 

● Focus on factual content without connecting the 

statements to enduring cross-curricular and 

content-specific skills. 

● Are “nice to know” but not essential for students 

to learn if they are going to succeed in the next 

unit, course, or grade level. 

 

● Require students to develop an understanding 

of relationships among principles, theories, 

and/or concepts; 

● Require students to develop and demonstrate 

skills and knowledge that will endure 

throughout their education, professional 

careers, and civic lives. 

● Answers the question: “What do we want 

students to remember, understand, and be able 

to do several years from now, perhaps long 

after they have forgotten the details?” 

Cognitive Demand 

Does the statement encourage 
higher order thinking, deep 
conceptual understanding and 
transferable skill acquisition? 

 

● Require only basic recall and lower-level 

cognitive skills, such as identifying, defining, 

summarizing, or listing; 

● Do not require the application of knowledge to 

diverse or novel problems, texts, or situations. 

● Require students to demonstrate higher-order 

cognitive skills such as reasoning, analyzing, 

planning, interpreting, hypothesizing, 

investigating, or creating; 

● Require the application of knowledge to diverse 

or novel problems, texts, or situations. 

 

 

 

Design Guide
for performance indicators
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Assessment Facilitation 

Are the statements 
measurable? To what extent 
does the statement encourage 
multiple and varied types of 
assessment? 

● Fail to describe in precise and understandable 

language what will be measured; 

● Are so discrete and numerous that it would be 

unmanageable for a teacher to grade and track 

all of them, or to support complex reasoning / 

higher order thinking. 

● Suggest that a single task or activity can be 

considered a valid demonstration of proficiency. 

● Are so complex that the details associated within 

the indicator are unmanageable and challenging 

to assess as a whole. 

● Help define the specific knowledge and skills that 

will be assessed and measured; 

● Are detailed enough to give the student helpful 

direction; 

● Are more fine-grained than graduation 

proficiencies, but broad enough to be assessed 

with a complex summative assessment task; 

● Allow for multiple and varied options for students 

to demonstrate evidence of learning. 
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1. Select a standard (5 min) 
2. Identify possible performance indicators. (10 min) 
3. Share. (5 min) 
4. Limit the list. (7 min) 
5. Refine the list. (8 min) 
6. Repeat for other standards. 

	Note: If your Design Team is large enough, 
you may decide to split into partners. Then you 
can tune and coordinate one another's work, 
using the protocol on the handout.

Protocol: Defining Performance Indicators



Performance Indicator Criteria

1. Is there clear alignment between the graduation 
proficiency and the performance indicator? 

2. Is each performance indicator what we want 
students to understand and be able to do 
several years from now, perhaps long after they 
have forgotten the details? 

3. Do the performance indicators suggest 
assessment? 

4. Are the performance indicators measurable?



1. Read the other small group’s list of indicators. 
Provide warm and cool feedback, using the 
Design Guide criteria. (15 min) 

2. Exchange feedback. Make decisions as a Design 
Team about alignment of any indicators that are 
listed under multiple standards. (5 min) 

3. Return to small groups, and revise your list of 
indicators, based on the feedback you received. 
(15 min)

Tune Within Design Teams  
(If teams opt to split into partners)



Thank You
Kate Gardoqui


Senior Associate

kgardoqui@greatschoolspartnership.org

Nicole Bradeen

Senior Associate


nbradeen@greatschoolspartnership.org

mailto:kgardoqui@greatschoolspartnership.org?subject=

