
Academic Expectations | Opportunity Gaps  

 

Enroll all students in untracked, heterogeneously grouped classes, and train all teachers in differentiated 

and personalized instruction to identify and meet individual learning needs. (GBP 1.1 Equity, p. 7) 

 

Establish clear college- and career- ready graduation standards for all students.  (GBP 1.3 Academic 

Expectations, p. 11) 

 

Assign the most effective and experienced teachers to students who are the most in need of support to 

progress academically. (GBP 1.1 Equity, p. 7) 

 

Examine all course sequences to ensure that they lead to mastery of the learning standards. (GBP 1.3 

Academic Expectations, p. 11) 

 

Remove barriers (such as prerequisites) that might prevent or discourage students from taking 

challenging courses (including AP or International Baccalaureate options) or meeting basic admission 

requirements for college. (GBP 1.1 Equity, p. 7) 

 

Treat all students as if they are college-bound: require every student to take a nationally recognized 

college-entrance exam (SAT, ACT), apply to at least one postsecondary-degree program, and complete 

the Common Application for Undergraduate Admission and the Free Application for Federal Student 

Aid. (GBP 1.3 Academic Expectations, p. 11) 

 

Have guidance counselors work closely with teachers to provide practical and timely college and career 

guidance to all students. (GBP 1.1 Equity, p. 7) 

 

Develop alternative programs and adult-education pathways for dropouts to earn a high school diploma. 

(GBP 2.3 Multiple Pathways, p. 27) 

  

Ensure that all courses, syllabi, lessons, and instructional strategies are developmentally appropriate, 

culturally and socially relevant, and informed by educational and cognitive research. (GBP 1.2 

Personalization + Relevance, p. 9) 

 

Provide honors learning opportunities for all students within heterogeneously grouped classes. (GBP 2.5, 

Supports + Extensions, p. 31)  



Data Use | Disaggregating Data 

Create a data system to identify, place, and monitor students in a system of intervention / extension / 

acceleration. (GBP 1.1 Equity, p. 7) 

 

Monitor and track student engagement and dropout rates, and interview dropouts to determine the 

primary reasons why they left school. (GBP 2.3 Multiple Pathways, p. 27) 

 

Establish a school-wide system for monitoring student performance and socialization issues. (GBP 1.1 

Equity, p. 7) 

 

Regularly use protocols to examine student work and discuss how and why students do or do not acquire 

new knowledge and skills. (GBP 1.8 Learning Communities, p. 21) 

 

Disaggregate and analyze multiple sources of data to determine the needs of individual students and 

student subgroups. (GBP 1.2 Personalization + Relevance, p. 9) 

 

Make use of a common student-information system and other technological tools to track, disaggregate, 

and analyze student data (include data required for state and federal reporting, but also data that can 

help identify priority areas for instructional improvement, such as course failures, intervention 

outcomes, and postsecondary success data). (GBP 2.7 Data Systems + Applications, p. 35) 

 

Regularly analyze up-to-date information about the academic performance and socialization of 

individual students.  (GBP 1.2 Personalization + Relevance, p. 9) 

 

Utilize classroom observation data to monitor fidelity of implementation and provide feedback to ensure 

practices are adjusted accordingly. (GBP 1.4 Proficiency-Based Education, p. 13) 

 

Use the National Student Clearinghouse's StudentTracker for High Schools system to track the college-

enrollment and -persistence rates of all graduates. (GBP 2.7 Data Systems + Applications, p. 35) 

 

Collect data on student engagement and classroom practice, and use that data to identify specific 

strengths and weaknesses and inform professional development and action planning. (GBP 2.7 Data 

Systems + Applications, p. 35) 

 

Utilize professional learning groups and other school-embedded professional development structures to 

ensure that teachers understand the importance of analyzing data, and have time to disaggregate student 



data, discuss their findings with colleagues, and determine research-based solutions to improve 

classroom practice. (GBP 2.7 Data Systems + Applications, p. 35) 

 

Develop a system for district-wide data collection that includes providing tools for schools to organize 

and analyze a variety of data, training in the use of those tools, and a process for reporting the data to the 

community. (GBP 4.2 District Administrators, p. 49) 

 

Disciplinary Practices 

 

Include students and families in the review of discipline data and the refinement of discipline 

policies.  (GBP 1.1 Equity, p. 7) 

 

Consider implementation of a system such as Positive Behavioral Interventions & Supports (PBIS), 
which is proven effective at reducing discipline referrals. 

 

Provide professional development for teachers to increase their understanding of restorative discipline 

and positive communication. (GBP 1.1 Equity, p. 7) 

 

Hire teachers who are representative of the student body in terms of race, religion or ethnicity.  Offer 
professional development about cultural competence and support frequent conversations about the role 
of race and equity in discipline practices.  

 

Explicitly teach and provide feedback to students on learning strategies, habits of work, and 

social/emotional skills. (GBP 2.5, Supports + Extensions, p. 31) 

 

Re-evaluate or eliminate zero tolerance policies, which have been shown to disproportionately affect 
African-American and Latino boys.  

 

Build community-wide understanding that the purpose of discipline is to help students accept personal 
responsibility for their actions, understand why a behavior change is necessary, and commit themselves 
to change.  

 

Build community-wide understanding that the purpose of discipline is to help students accept personal 
responsibility for their actions, understand why a behavior change is necessary, and commit themselves 
to change.  

 



Build community-wide understanding that the purpose of discipline is to help students accept personal 
responsibility for their actions, understand why a behavior change is necessary, and commit themselves 
to change.  

  



Interventions / Access to Special Education 

 

Build structures into the school day for intervention, extension, and acceleration. (GBP 1.1 Equity, p. 7) 

 

Develop a comprehensive intervention system that utilizes integrated support strategies, including after-

school programs, summer school, co-teaching, peer tutoring, companion and bridge classes, and course-

embedded re-teaching. (GBP 2.5, Supports + Extensions, p. 31) 

 

Create a system of interventions to ensure that struggling students receive the academic and personal 

support they need to succeed in rigorous courses. (GBP 1.1 Equity, p. 7) 

 

Ensure that academic-support and extended-learning options are highly inclusive, offered to all students, 

and integrated into all courses, including independent studies and honors challenges. (GBP 2.5, Supports 

+ Extensions, p. 31) 

 

Employ grading practices that do not penalize students for early learning struggles during the formative 

assessment phase. (GBP 1.5 Assessment Practices,  p. 15) 

 

Design assessment tasks so that all students have the opportunity to demonstrate proficiency. (GBP 1.5 

Assessment Practices,  p. 15) 

 

Provide all teachers with professional development focused on classroom-embedded support, 

personalized learning, and academic acceleration aligned with strategies in the state’s Multi-Tiered 

System of Supports.  (GBP 2.5, Supports + Extensions, p. 31) 

 

Use “early warning” strategies such as attendance data, formative assessment, and advisories to help 

identify struggling and at-risk students before they fall behind or drop out.  Use data to determine the 

reasons for attendance, behavioral, and academic challenges and to inform the nature of support needed. 

(GBP 2.5, Supports + Extensions, p. 31) 

 

Have skilled support staff--literacy coaches, special education teachers, guidance counselors, technology 

specialists, social workers, language specialists--work with teachers to coordinate and enhance student 

interventions. (GBP 2.5, Supports + Extensions, p. 31) 

 

Provide regular planning time for the teachers and interventionists supporting common students. (GBP 

2.5, Supports + Extensions, p. 31) 



 

Provide regular planning time for the teachers and interventionists supporting common students. (GBP 

2.5, Supports + Extensions, p. 31)  



Co-curricular activities 

 

Ensure that courses and co-curricular programs address problems and challenges that result from racism, 

discrimination, ethnic conflict, and religious intolerance. (GBP 1.6, International + Multicultural 

Learning, p. 17) 

 

Allow students to demonstrate mastery of content or skills through co-curricular activities and other 
extended learning opportunities.  

 

Disaggregate data regarding participation in co-curricular activities and analyze. 

 

Provide training and support for student leaders of co-curricular activities to ensure that they develop 
skills for creating welcoming groups for all students. 

 

Provide transportation for students to allow for participation in before and after school activities 

 

Recruit community members to mentor or support co-curricular groups to reinforce community 
connections and broaden the base of adult mentors for students, especially when school staff 
demographics do not reflect student/community demographics.  

 

Survey students and create structures for students to propose or initiate high interest activities, clubs, or 
other co-curricular activities. 

 

Develop partnerships with community organizations to expand co-curricular offerings and locations of 
offerings to increase student opportunities and access.  

  



Family Engagement 

 

Regularly communicate and engage with all parents.  Make parent and guardian participation at school 

events feasible by mitigating common barriers to attendance: vary meeting times and locations, provide 

live translation, serve food, and offer transportation and childcare as needed. (GBP 1.1 Equity, p. 7) 

 

Hold open community forums in which the school teachers candidly discuss school matters, and in 

which stakeholders are encouraged to speak up and raise concerns. (GBP 2.2, School Culture, p. 25) 

 

Engage all students in co-designing challenging, long-term projects that culminate in a public exhibition 

and provide opportunities to demonstrate mastery of content and 21st century skills. (GBP 1.2 

Personalization + Relevance, p. 9) 

 

Establish decision-making committees with representation from all stakeholder groups- staff, students, 

parents, and community members - for important decisions. (GBP 2.2, School Culture, p. 25) 

 

Offer a college-planning program for parents that begins in the ninth grade, and provide a variety of 

workshops and assistance strategies to ensure all families, especially those of first-generation college 

students, have the information and guidance they need to encourage, support, and finance their 

children’s postsecondary education. (GBP 1.3 Academic Expectations, p. 11) 

 

Administer surveys about school culture and engagement to various constituent groups at least yearly. 

(GBP 2.2, School Culture, p. 25) 

 

Conduct confidential surveys of students, parents, and teachers to collect data on school culture, teacher 

effectiveness, and other important issues. (GBP 2.7 Data Systems + Applications, p. 35) 

 

Review the school mission statement with staff, parents, and the community, and compare existing 

practices and organizational structures with the mission statement to ensure that the programs are in 

alignment with expressed principles.  (GBP 3.4 Moral Courage, p. 45) 

 


