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Is a non-profit support organization based in 
Portland working nationally with schools, 
districts and state agencies, providing 

coaching, and developing tools.

WHO WE ARE



WE BELIEVE
In equitable, personalized, rigorous learning for all 
students leading to readiness for college, careers, and 
citizenship 

That schools must simultaneously attend to policy, 
practice, and community engagement 

School improvement is context-based,  
not one-size fits all



Outcomes
I understand that CBE is a suite of 
best practices grounded in core 
principles upon which many 
approaches can be built



Outcomes
I can describe how CBE can ensure 
equity and rigor in a school that strives 
to personalize learning



greatschoolspartnership.org/ILCBE

http://greatschoolspartnership.org/vpa2017


COMPETENCY-BASED 

Is not a stand-alone intervention

EDUCATION



Is a suite of practices resulting from the 
thoughtful combination of best practices 
currently used by expert educators with 
solid support in the literature

COMPETENCY-BASED 
EDUCATION
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Global Best Practices: An Internationally Benchmarked Self-Assessment Tool for 
Secondary Learning Second Edition is a practical, action-oriented tool for teachers, 
school administrators, superintendents, school board members, parents, and other 
stakeholders in a school community. The tool grew out of a recognition that national 
borders no longer define the knowledge, skills, and habits of mind that students 
need for success, and that secondary schools may need assistance reviewing 
learning standards, organizational structures, leadership models, teaching strategies, 
professional development, and student outcomes in relation to research on high-
performing educational systems and practices. The first edition of Global Best 
Practices was an initial step toward defining, in detail, the characteristics of effective 
21st-century education and applying them to the creation of new models of teaching, 
learning, and leading in today’s secondary schools. Now, Global Best Practices Second 
Edition enhances that definition with findings from the newest research and latest 
lessons learned from practitioners working in the school-improvement field.
 This tool distills some common characteristics of high-performing schools 
in the United States and abroad, and presents them in a concise, user-friendly 
format. Rather than give school and district leaders and teachers a simple list of 
recommendations, the tool offers a practical, step-by-step process that schools 
can use to assess their relative performance in key areas and shape their school-
improvement plans. Global Best Practices is intended to make this important research 
more accessible and useful to the schools and educators across the country.
 We will continue to revise and update Global Best Practices as new research 
and strategies emerge, and as we receive feedback from practitioners who are 
using the tool in their schools. If you have recommendations for strengthening this 
resource, we strongly encourage you to submit suggestions to gbpfeedback@
greatschoolspartnership.org

STRANDS + DIMENSIONS 
Global Best Practices is organized into four main strands, each with its own 
subsections, or dimensions. The strands identify broad areas of focus that every school 
community should address in its improvement work, while the numbered dimensions 
are intended to guide in-depth investigations into specific issues or strategies.

ABOUT THIS TOOL

TEACHING + LEARNING
1.1  Equity
1.2  Personalization + Relevance
1.3  Academic Expectations
1.4  Proficiency-Based Education
1.5  Assessment Practices
1.6  International + Multicultural Learning
1.7  Technology Integration
1.8  Learning Communities 

ORGANIZATIONAL DESIGN
2.1 Vision, Mission + Action Plan
2.2  School Culture
2.3  Multiple Pathways
2.4  Transitions
2.5  Supports + Extensions
2.6  Time + Space
2.7  Data Systems + Applications
2.8  Continual Improvement 

SCHOOL LEADERSHIP
3.1  Teacher Recruitment + Retention
3.2  Administrative Leadership
3.3  Shared Leadership
3.4  Moral Courage 

SCHOOL DISTRICT
4.1  School Board
4.2  District Administrators

Each dimension includes comprehensive descriptions that define the 
concept being explored, as well as a selection of sample strategies and 
evidence to provide relevant examples of specific policies, practices, and 
outcomes that schools can consider and reflect on.

Strands 
& 

Dimensions
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1 INITIATING

STEP 1 >> READ THE PERFORMANCE DESCRIPTIONS

3 DEVELOPING 5 PERFORMING

STEP 4 >> SCORE YOUR SCHOOL
Place an X on the scale below to indicate your school’s performance in this dimension.

1 2 3 4 5

NOT ADDRESSED INITIATING DEVELOPING PERFORMING6
GLOBAL BEST PRACTICES | 2ND EDITION  1.1 EQUITY

Teachers and staff question whether all students 
can or want to succeed. Academic, social, and 
aspirational inequities across the student body may 
have been identified, but no formal or strategic 
actions have been undertaken to address them. 
Students  performing below grade level typically 
fail to catch up to their peers. The school’s courses, 
curricula, and instruction do not promote common 
high expectations or engagement for all students. 
The academic program is a complex hierarchy 
of tiered tracks and teachers are not trained in 
classroom differentiation or other personalization 
strategies. Student performance and behavioral 
data are collected and reviewed at the school 
level, but individual and demographic data 
are not disaggregated or analyzed to identify 
disparities in behavior or performance between 
student subgroups. School discipline structures are 
punitive rather than strategic or restorative, and 
consequences interfere with learning time. While all 
students have access to enriching school activities 
and co-curricular programs, actual participation 
patterns reveal that certain demographic groups 
participate in these programs at significantly lower 
rates. Some staff members, parents, guardians, and 
community members display considerable resistance 
to adopting strategies that would promote a more 
equitable school structure. 

There is a disconnect between the school’s stated 
beliefs that all students can succeed and the 
structures, policies, and practices it has in place. 
While there may be clearly stated common and 
rigorous academic expectations for all students, 
there may be inconsistencies in the manner in 
which these are applied. Student performance 
data continues to reveal persistent gaps among 
demographic groups. The school is beginning to 
collect and analyze disaggregated performance 
and behavioral data to identify and address 
individual student needs on an ongoing basis. 
The school offers some support opportunities to 
academically struggling students, but interventions 
are not systemic or integrated into regular courses. 
Some academic tracks have been eliminated, but 
barriers to accessing higher-level courses remain 
in place. There is inconsistent use of instructional 
and assessment practices that are personalized, 
student-centered, and engaging. The school is 
beginning to reexamine and revise discipline 
policies and practices to be more restorative 
and supportive of learning. Inequities across the 
student body are monitored at least annually. 
A small number of staff, parents, guardians, 
and community members remain resistant to 
adopting strategies that promote greater equity. 
Participation in enriching school activities and co-
curricular programs is relatively consistent across 
demographic groups. Community input is solicited 
and reviewed and personalization is considered 
when programs are developed or refined.

Teachers hold each other accountable for 
engaging in ongoing reflection and courageous 
conversations with colleagues and students about 
their own practice and beliefs, and acknowledge 
the role that bias and privilege play in their work. 
Teachers develop strong, trusting relationships with 
all students and employ asset-based approaches 
to teaching and learning. The school community 
has embraced the belief that all students 
can succeed, and this stance clearly informs 
the school’s actions, structures, policies, and 
practices. Every member of the school community 
is able to recognize and interrupt implicit and 
explicit prejudicial and harmful language and 
actions such as racial microaggressions or bullying 
based on gender identity, sexual orientation, 
religious affiliation, social class, or disability. 
Educators help build upon the experiences and 
strengths each student brings and promote positive 
self-images and high academic expectations for 
all learners. They take responsibility for engaging 
and motivating students. Every student is enrolled 
in academically rigorous, college-preparatory 
courses or learning experiences. Discipline systems 
and structures are restorative and instructive in 
their approach, leading to an increased ability 
for students to address differences in positive and 
healthy ways. The perspectives, experiences, and 
voices of every demographic group represented in 
the school community is sought out, included, and 
incorporated in the development and refinement  
of programs.
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STEP 3 >> RECORD PERFORMANCE EVIDENCESTEP 2 >> RECORD PERFORMANCE STRATEGIES

7
AN INTERNATIONALLY BENCHMARKED SELF-ASSESSMENT TOOL FOR SECONDARY LEARNING

SAMPLE EVIDENCE

OUR EVIDENCE IN THIS DIMENSION

SAMPLE STRATEGIES

OUR STRATEGIES IN THIS DIMENSION

■ Enroll all students in untracked, heterogeneously grouped classes, and train all teachers in   
 differentiated and personalized instruction to identify and meet individual learning needs.
■ Assign the most effective and experienced teachers to students who are the most in need of   
 support to progress academically.
■ Build structures into the school day for intervention, extension, and acceleration.
■ Include students and families in the review of discipline data and the refinement of discipline   
 policies. Provide professional development for teachers to increase their understanding of   
 restorative discipline and positive communication. 
■ Remove barriers (such as prerequisites) that might prevent or discourage students from taking   
 challenging courses (including Advanced Placement or International Baccalaureate options) or   
 meeting basic admission requirements for college.
■ Create a system of interventions to ensure that struggling students receive the academic and   
 personal support they need to succeed in rigorous courses. (Elements of a system may include   
 a data system to identify, place, and monitor students.)
■ Regularly communicate and engage with all parents. Make parent and guardian participation   
 at school events feasible by mitigating common barriers to attendance: vary meeting times and   
 locations, provide live translation, serve food, and offer transportation and childcare as needed.
■ Establish a school-wide system for monitoring student performance and socialization issues.
■ Have guidance counselors work closely with teachers to provide practical and timely college and  
 career guidance to all students.

■ No significant achievement or aspiration gaps exist  
 among students from different cultural, racial, ethnic,  
 gender, socioeconomic, linguistic, or special-needs  
 backgrounds.
■ Underperforming ninth-grade students are performing  
 at or above grade level by the end of tenth grade.
■ Student participation in electives, higher-level courses,  
 and co-curricular and extracurricular opportunities is  
 consistent across all student subgroups.
■ College-enrollment rates are high, even among  
 first-generation students from families with no college- 
 going history.
■ No gaps exist among demographic groups in terms of  
 attendance, suspension, detention, or retention.



1.1 Equity Activity
1. Read the text in the “Performing” section 

2. Highlight, circle, or underline phrases that 
represent practices already in place in your 
school 

3. Turn to a neighbor and share one equity-aligned 
practice in place in your school 

4. Identify one equity-aligned practice your CBE 
work will support



Competency
is a student’s ability to transfer learning 
in and/or across content areas.



10 Principles
of Competency-
Based Education



Learning Standards
All students deserve to be challenged 
by high expectations for their learning



Learning Standards
1. All learning expectations are clearly and 

consistently communicated to students + families 

2. Student achievement is evaluated against 
common learning standards and performance 
expectations that are consistently applied to all 
students



Assessment Practices
Assessment should prompt learning 
through engagement, feedback and 
reflection about progress



Assessment Practices
3. All forms of assessment are standards-based and 

criterion-referenced 

4. Formative assessments measure learning 
progress during the instructional process 

5. Summative assessments - which are integrated 
tasks requiring transfer of knowledge and skills, 
application, and performance in novel settings - 
measure a student’s level of competency at a 
specific point in time



Grading + Reporting
All students can and will learn when 
they feel connected, respected, 
challenged and supported, where 
growth and progress are incentivized



Grading + Reporting
6. Academic progress and achievement are 

monitored and reported separately from work 
habits - which are also monitored and reported 

7. Academic grades communicate learning 
progress and achievement 

8. Students are given multiple opportunities to 
improve their work when they fail to meet 
expected standards. 



Instructional Strategies
Choice and agency are empowering 
and lead to ownership and investment 
in outcomes



Instructional Strategies
9. Students can demonstrate learning progress 

and achievement in multiple ways 

10. Students are given opportunities to make 
important decisions about their learning



TURN + TALK
Which principle resonates most 
with you? 

Which principle might be the 
greatest stretch to implement?



Proficiency-Based Learning Simplified

For proficiency-based learning to be effective, school leaders and teachers need to prioritize. They have to determine 
what critical skills students absolutely need to acquire before they graduate from high school, what content knowledge 
students need to know in each subject area, and what important benchmarks students need to meet as they progress 
through their education.

Proficiency-Based Learning Simplified provides a foundational structure that will help schools prioritize learning goals and 
build a more coherent academic program.

The following diagram illustrates how the Proficiency-Based Learning Simplified model works in practice:

Transcripts and 

Report Cards

Transcripts and 

Report Cards

Progress 

Reports

Teacher 

Feedback

Content-Area

Graduation Standards
5–8 standards for each content area

Performance Indicators
5–10 indicators for each cross-curricular and content-
area standard that move students toward proficiency 

and the achievement of graduation standards

Learning Objectives
Learning objectives guide the design of curriculum 

units that move students toward proficiency and the 
achievement of performance indicators

Cross-Curricular

Graduation Standards
5–8 standards taught in all 

content areas

YES

YES

NO

NO

Body of Evidence
Students demonstrate achievement of standards through a 

body of evidence evaluated using common rubrics

Verification of Proficiency
Students demonstrate achievement of content-area 

graduation standards through their aggregate performance 
on summative assessments over time 

Summative Assessment
Graded summative assessments are used to evaluate 

the achievement of performance indicators

Formative Assessment
Ungraded formative assessments are used to 

evaluate student learning progress

Graduation

Requirement
Reporting 

Method

Assessment 

Method

Proficiency-Based Learning Simplified
A Great Schools Partnership Learning Model

Cross-Curricular Graduation Standards are aligned with cross-curricular state standards, and they should describe the 
most essential skills and habits of work that students will need to succeed in adult life. Students demonstrate achievement 
of cross-curricular graduation standards through a body of evidence, such as portfolios, exhibitions, or capstone projects 
that are evaluated using common rubrics.

Content-Area Graduation Standards are aligned with state standards and learning progressions, and they describe the 
most essential content knowledge that students will need to succeed in adult life. Students demonstrate achievement of 
content-area graduation standards through their aggregate achievement of performance indicators over time.

In general, the measurement of progress on graduation standards is determined at the end of elementary school 
(grade 5) and middle school (grade 8), and the final achievement of graduation standards is determined at the end 
of high school (grade 12). School districts may choose to structure their standards progressions differently or use 
different grade levels for measurement of progress.

Performance Indicators are aligned with content-area and cross-curricular state standards, and they provide more 
detailed descriptions of what it means to meet a graduation standard. Achievement of performance indicators may be 
determined using summative assessments—either common school-wide assessments for a content area and grade level, 
or course assessments developed by individual teachers. Over time, a student’s aggregate performance on summative 
assessments determines whether performance indicators have been met.

Learning Objectives are aligned with state standards and guide the design of curriculum units intended to move students 
toward proficiency and the achievement of performance indicators. Achievement of unit-based learning objectives is 
determined using formative assessments, and teacher feedback prepares students for summative assessments. Teachers 
provide students with multiple opportunities to demonstrate their emerging proficiency.

This work by Great Schools Partnership and is licensed under a
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License.



A standard that focuses instruction on 
the most foundational, enduring, and 
leveraged concepts and skills within a 
discipline.

A Graduation Competency Is…



Describes or defines what students 
need to know and be able to do to 
demonstrate mastery of a graduation 
competency.

A Performance Standard



Is measurable. 

A Performance Standard



Students can demonstrate their 
performance over time. 

A Performance Standard



The aggregation of proficiency on these 
performance standards measures 
whether a student has met the 
graduation competency. 

A Performance Standard



The component parts of a performance 
standard - that is, the performance standard 
has been broken down into a series of 
progressive steps and digestible chunks.

Learning Objectives Are…



K-2 3-5 6-8 9-12
Compare and 
contrast life 
changes of over 
specific historical 
time periods to life 
today

Compare, 
contrast, and 
explain life  
changes in 
specific historical 
time periods to life 
today. 

Evaluate 
effectiveness and 
impact of 
historical events 
and developments 
as examples of  
change and/or 
continuity. 

Analyze change 
and continuity in 
historical eras.

Social Studies Competency 1: History  
Utilize a variety of sources to demonstrate and apply 
knowledge of, analyze, and evaluate major eras, 
enduring themes, turning points and historic influences 
to analyze the forces of continuity and change in the 
community, the state, the United States and the world. 



K-2 3-5 6-8 9-12

Sort objects by 
observable 
properties .

Measure, compare 
and contrast the 
basic properties of 
solids, liquids and 
gases.

Develop models 
to describe the 
atomic 
composition of 
simple molecules 
and extended 
structures. . 

Use the periodic 
table as a model 
to predict the 
relative properties 
of elements based 
on the patterns of 
electrons in the 
outermost energy 
level of atoms.

Science Competency 2: Matter  
Analyze structures, properties, and changes of matter. 



CC photo credit bamakodaker via Flickr 

Competency 
leads to…



Standards Instruction+

Feedback Assessment Scoring

Cognitive 
Demand

Intention

Alignment in a Traditional Model

Reality



Scoring 
Criteria

Instruction+

Feedback Scoring

Standards

Alignment in a Competency-Based Model

Cognitive 
Demand

Assessment 
Design Demonstration
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Actionable 

Corrective

Assessment

Learning

Teaching

Learning 

Targets

Feedback



Supports



SEPT         JUNE

WEIGHT OF EVIDENCE

Reporting



Science Grade

Q1 73

Q2 70

Q3 70

Q4 68

Final 70.25

Nick 

12th Grade



Nick 

12th Grade

What’s up with Nick? 

Possible reasons? 

What does he  
know / not know? 

How does he do  
his work?



Understand and analyze matter, reactions and physical 
systems. Meets

Understand and analyze energy and the characteristics 
and dynamics of waves.

Does Not 
Meet

Understand and analyze the origins, interactions and 
relationships between and among the earth, our solar 

system, and the universe.

Does Not 
Meet 

Understand and analyze earth’s systems and the 
relationship between human activity and the earth. Meets

Demonstrate engineering concepts across multiple 
disciplines and novel situations. Meets

Conduct research projects. Incomplete

Initiate and participate effectively in a range of 
discussions. Meets

Prepare and present arguments using supporting 
evidence. Meets

Habits of Work Does Not 
Meet

Nick 
12th grade 
Science



Personalization



Agency



Assessment Pathways Simplified
A Great Schools Partnership Learning Model

© 2015 This work by Great Schools Partnership is licensed under a
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License.
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We believe that reliability results from the careful alignment of demonstrations tasks and instruction with intended learning outcomes. Comparability is 
possible when teachers assess student work with task-neutral common scoring guides and have time to calibrate their understanding and use. The graphic 
below represents five general learning pathways and how they can be assessed. While each of these has instructional value, only the first four will lead to 
greater comparability over time because they are assessed using common scoring criteria. We believe that these pathways are valuable and represent the 
many ways educators are personalizing learning for students in a proficiency-based learning system.
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We believe that reliability results from the careful alignment of demonstrations tasks and instruction with intended learning outcomes. Comparability is 
possible when teachers assess student work with task-neutral common scoring guides and have time to calibrate their understanding and use. The graphic 
below represents five general learning pathways and how they can be assessed. While each of these has instructional value, only the first four will lead to 
greater comparability over time because they are assessed using common scoring criteria. We believe that these pathways are valuable and represent the 
many ways educators are personalizing learning for students in a proficiency-based learning system.
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