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Let’s Connect



Connect by years in 
education

One word to 
describe your week



Connect by  
Winter Activity

1 strategy you like 
using with students



Connect by  
Grade Span

1 hope about today



Outcomes

LEARN: I can explain how a conceptual framework 
for proficiency-based learning can guide our work.

CONNECT: I can work collaboratively with 
colleagues across the SU towards a common goal.  

DRAFT: I can identify essential and transferable  
content area proficiencies PK-12.



Today’s Agenda
Welcome + Overview

Content Area Proficiencies: Why + What?

Establishing content area working groups

Identifying essential and transferable elements 

Reviewing samples for structure and content

Closing + Feedback



NORMS FOR OUR WORK



Norms
Assume good intentions 

Listen well 

Allow others sufficient “air time” 

Freely attend to personal needs 

Foster good humor 

Honor the wisdom and perspectives of all 

Respect: time, social media wishes and works 
in progress 



The Importance of Norms

Gaining agreement around ground 
rules, or norms, is important for a 
group that intends to work together on 
difficult issues, or who will be working 
together over time.



The Importance of Norms

The norms may be added to, or 
condensed, as the group progresses.



The Importance of Norms

Starting with basic ground rules or 
norms builds trust, clarifies group 
expectations of one another, and 
establishes points of “reflection” to see 
how the group is doing regarding 
process.



 Content Area 
Proficiencies:  

Why and What?



WHY  
Proficiency-
Based  
Learning? 



PROFICIENCY

is a student’s ability to transfer learning 
in and/or across content areas.



Writing  
Process Writing 

Research Speaking + 
Listening

Reading  
Comprehension



Writing  
Process

Speaking + 
Listening

Reading  
Comprehension

Writing 

Research



Writing 
Process

Research Speaking + 
Listening

Reading  
Comprehension Writing



Writing 
Process

Research Speaking + 
Listening

Reading  
Comprehension Writing



UNPACKING  
THE HIERARCHY  
OF STANDARDS



The Envelope Please…

• Take out the slips of paper with sample 
“standards” on them. 

• Order them from broadest to most specific.  



The Envelope Please…



Robert Marzano pointed out that at one 
time there were 3,500 performance 
indicators across 14 content areas K-12.

So, what’s the problem 
with standards?



“You would have to change schooling from 
K-12 to K-22. The sheer number of 
standards is the biggest impediment to 
implementing standards.” 

— Robert Marzano (2001) 

So, what’s the problem 
with standards?



PRIORITY 
STANDARD

LEARNING 
TARGETS

POWER 
STANDARDS

GRADUATION 
STANDARD

LEARNING 
OBJECTIVES

PERFORMANCE 
INDICATORS

PROFICIENCY 
STANDARDS

COMPETENCIES

DESCRIPTORS

MASTERY  
OBJECTIVES

MEASUREMENT 
TARGETS

BENCHMARKS

(Un)Common Terms for “Standards” 



Established norms or benchmarks for  
learning that define what students  
need to know and be able to do.

Standards



BROAD SPECIFIC 

Graduation Standards 
Graduation Proficiencies

Learning Objectives 
Learning Targets

Performance Indicators 

All These Terms Are Standards



Content Proficiencies

Performance Indicators

Learning Targets



aligns with national and state standards 
and is essential to understanding the 
content area.

A Content Proficiency



requires transfer of knowledge and 
skills. It describes learning that applies 
across disciplines and beyond a 
particular point in time.

A Content Proficiency



requires high levels of cognitive demand 
and deep conceptual understanding.

A Content Proficiency



A Content Proficiency
EXAMPLE:  
The student applies understanding of 
economic concepts and systems to analyze 
decision-making and the interactions 
between individuals, households, 
businesses, governments and societies.



describes or defines what students 
need to know and be able to do to 
demonstrate mastery of a graduation 
proficiency.

A Performance Indicator



Content 
Proficiency

The student applies understanding of economic concepts and 
systems to analyze decision-making and the interactions 
between individuals, households, businesses, governments and 
societies.

Performance 
Indicators

The student describes and analyzes how planned and market 
economies shape the production, distribution, and consumption 
of goods, services, and resources. 

The student analyzes and evaluates how people across the 
world have addressed issues  involved with the distribution of 
resources and sustainability. 

The student evaluates the costs and benefits of governmental 
fiscal and monetary policies.

Learning 
Targets



are the component parts of a performance 
indicator - that is, the performance indicator 
has been broken down into a series of 
progressive steps and digestible chunks.

Learning Targets



Content 
Proficiency

The student applies understanding of economic concepts and 
systems to analyze decision-making and the interactions 
between individuals, households, businesses, governments and 
societies.

Performance 
Indicators

The student describes and analyzes how planned and market 
economies shape the production, distribution, and consumption 
of goods, services, and resources. 

The student analyzes and evaluates how people across the 
world have addressed issues  involved with the distribution of 
resources and sustainability. 

The student evaluates the costs and benefits of governmental 
fiscal and monetary policies.

Learning 
Targets

The student can explain how scarcity impacts a market 
economy and a planned economy. 
The student can compare and contrast the allocation of goods in 
a market economy and planned economy.



Content 
Proficiency

The student applies understanding of economic concepts and 
systems to analyze decision-making and the interactions 
between individuals, households, businesses, governments and 
societies.

Performance 
Indicators

The student describes and analyzes how planned and market 
economies shape the production, distribution, and consumption 
of goods, services, and resources. 

The student analyzes and evaluates how people across the 
world have addressed issues  involved with the distribution of 
resources and sustainability. 

The student evaluates the costs and benefits of governmental 
fiscal and monetary policies.

Learning 
Targets

The student can explain how scarcity impacts a market 
economy and a planned economy. 
The student can compare and contrast the allocation of goods 
in a market economy and planned economy.



Transcripts,

Report Cards,

Grades

Formative 

Feedback

Performance Indicators

5–8 per competency

Measurable skills and knowledge that 
comprise a graduation competency.

Learning Targets

The discrete elements of each performance 
indicator that guide daily learning.

Graduation 

Competencies

3–6 cross-curricular 

3–6 in each content area

Essential, enduring, and 
transferable skills and knowledge.

YES

NO

NO

Students demonstrate profi ciency 
in each graduation competency. 

Verifi cation of profi ciency happens 
over time through multiple and 

varied methods.

Students advance their learning 
on performance indicators through 
formative assessments and create 

evidence of profi ciency through 
summative assessments.

Students build their knowledge 
and skills through practice on 
learning targets and feedback 
from formative assessments.

Graduation

Requirement
Communication 

of Progress Assessment Practices

Formative and 

Summative 

Feedback

Framework for Proficiency-Based Learning



Transcripts,

Report Cards,

Grades

Graduation 

Competencies

3–6 cross-curricular 

3–6 in each content area

Essential, enduring, and 
transferable skills and knowledge.

YES Students demonstrate profi ciency 
in each graduation competency. 

Verifi cation of profi ciency happens 
over time through multiple and 

varied methods.

Graduation

Requirement
Communication 

of Progress Assessment Practices

OCSU Design Process: March - May

Transcripts,

Report Cards,

Grades

Formative 

Feedback

Performance Indicators

5–8 per competency

Measurable skills and knowledge that 
comprise a graduation competency.

Learning Targets

The discrete elements of each performance 
indicator that guide daily learning.

Graduation 

Competencies

3–6 cross-curricular 

3–6 in each content area

Essential, enduring, and 
transferable skills and knowledge.

YES

NO

NO

Students demonstrate profi ciency 
in each graduation competency. 

Verifi cation of profi ciency happens 
over time through multiple and 

varied methods.

Students advance their learning 
on performance indicators through 
formative assessments and create 

evidence of profi ciency through 
summative assessments.

Students build their knowledge 
and skills through practice on 
learning targets and feedback 
from formative assessments.

Graduation

Requirement
Communication 

of Progress Assessment Practices

Formative and 

Summative 

Feedback



Today’s Work
• Collectively identify essential 

and transferable elements of 
the content area. 

• Examine sample content 
proficiencies  

• Suggest organizing principles 
for your content area K-12.



April Work
• Determine content area 

proficiencies K-12. 
• Draft language to describe 

the proficiency. 
• Conduct a gallery walk 

across content areas and 
secure feedback.



May Work
• Refine K-12 content area 

proficiencies after processing 
feedback. 

• Develop collective 
understanding of 
performance indicators. 



PBL IN OCSU IS ABOUT EQUITY PBL IN OCSU IS ABOUT EQUITY 



“Quote”
Equity is a central goal of competency 
education. The hope is to develop a 
system that will help students from all 
socioeconomic, racial, ethnic, and 
linguistic backgrounds, including those 
with disabilities, to reach essential 
academic standards that will prepare 
them for a productive life beyond 
graduation.



Content Area 
Proficiencies



Connections
• Introduce yourself: name, school, grade level(s) 

• Share one take-away from the opening session 



Powers of Ten
Reflect and write, individually:  
What are the 100 most 
important things you want 
students to know, understand, 
or be able to do in your content 
area?



Powers of Ten
Reflect and write, individually:  
What are the 10 most important 
things you want students to 
know, understand, or be able to 
do in your content area?



Powers of Ten
Reflect and write, individually:  
What is the 1 most important 
thing you want students to 
know, understand, or be able to 
do in your content area?



Small Group Discussion

• Count off to form groups of 4-5 people. 

• Share and discuss your lists of 10 items 
and of 1 item. 

• Agree on 5-8 items, and record them 
on chart paper.



Gallery Walk
What do you notice? 
What’s similar? What’s different?  
What connections are there to the 
cross-curricular proficiencies? To state 
standards?



Discussion
What do you notice? 
What’s similar? What’s different?  
What connections are there to the 
cross-curricular proficiencies? To state 
standards?



Graduation Proficiency

Performance Indicator

Learning Target



Transcripts,

Report Cards,

Grades

Formative 

Feedback

Performance Indicators

5–8 per competency

Measurable skills and knowledge that 
comprise a graduation competency.

Learning Targets

The discrete elements of each performance 
indicator that guide daily learning.

Graduation 

Competencies

3–6 cross-curricular 

3–6 in each content area

Essential, enduring, and 
transferable skills and knowledge.

YES

NO

NO

Students demonstrate profi ciency 
in each graduation competency. 

Verifi cation of profi ciency happens 
over time through multiple and 

varied methods.

Students advance their learning 
on performance indicators through 
formative assessments and create 

evidence of profi ciency through 
summative assessments.

Students build their knowledge 
and skills through practice on 
learning targets and feedback 
from formative assessments.

Graduation

Requirement
Communication 

of Progress Assessment Practices

Formative and 

Summative 

Feedback

Framework for Proficiency-Based Learning



Examine Sample Standards
Guiding Questions: 

• If you're less familiar with the standards document.. 
• What do the standards highlight as the most 

essential knowledge and skills? 
• Where do you see the group's "Powers of Ten" 

ideas reflected in the standards? 
• If you're more familiar with the standards document... 

• How do standards build from one grade band to 
another? 

• How does the standards document inform or 
add to your thinking about the most essential 
learning in the content area?



Examine Samples
Consider both the organizational structure of 
proficiencies and performance indicators and the 
knowledge and skills that have been included. 

• What do you like about the proficiencies 
and performance indicators in each 
sample? What do you see that would be 
useful? 

• What seems challenging about the 
sample?



Organization / Structure 
• What are the possible organizing 

principles for proficiencies and 
performance indicators? 

• What are the advantages and 
disadvantages of the various 
possibilities? 

• Collectively suggest an approach.



Closing



• What worked today? 

• What might be helpful to you 
between now and April’s 
session?

Closing



1.CONNECT: The process allowed me to work 
collaboratively with colleagues across the 
OCSU. 

2.LEARN: I can explain how the conceptual 
framework for proficiency is guiding our work. 

3.DRAFT: I can start to identify essential and 
transferable K-12 content area proficiencies.

Exit Ticket



Thank You!


