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Outcomes
I can articulate how and why proficiency-
based education leads to equity 



Outcomes
I can apply elements of proficiency-
based learning into my classroom 
practice.  



Agenda
Welcome + Introductions

What is equity?

How is equity an integral part of the OCSU mission + vision?

How does proficiency lead towards an equitable system?

What is the deal with proficiency-based learning?

4 Pathways for Proficiency-Based Learning

Focus Groups



Nicole Bradeen, Senior Associate 

Angela Hardy, Director of Coaching

From the Great Schools Partnership

TODAY’S PRESENTERS



Is a non-profit support organization based in Portland 
working nationally with schools, districts and state 

agencies, providing coaching, and developing tools.

WHO WE ARE



In equitable, personalized, rigorous learning for all 
students leading to readiness for college, careers, and 
citizenship. 

That schools must simultaneously attend to policy, 
practice, and community engagement. 

School improvement is context-based, not one-size fits 
all.

WE BELIEVE



PBL IN OCSU IS ABOUT EQUITY PBL IN OCSU IS ABOUT EQUITY 



photo by healthequity.com

http://healthequity.com


GLOBAL BEST 
PRACTICES
An Internationally Benchmarked  
Self-Assessment Tool  
for Secondary Learning
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Global Best Practices: An Internationally Benchmarked Self-Assessment Tool for 
Secondary Learning Second Edition is a practical, action-oriented tool for teachers, 
school administrators, superintendents, school board members, parents, and other 
stakeholders in a school community. The tool grew out of a recognition that national 
borders no longer define the knowledge, skills, and habits of mind that students 
need for success, and that secondary schools may need assistance reviewing 
learning standards, organizational structures, leadership models, teaching strategies, 
professional development, and student outcomes in relation to research on high-
performing educational systems and practices. The first edition of Global Best 
Practices was an initial step toward defining, in detail, the characteristics of effective 
21st-century education and applying them to the creation of new models of teaching, 
learning, and leading in today’s secondary schools. Now, Global Best Practices Second 
Edition enhances that definition with findings from the newest research and latest 
lessons learned from practitioners working in the school-improvement field.
 This tool distills some common characteristics of high-performing schools 
in the United States and abroad, and presents them in a concise, user-friendly 
format. Rather than give school and district leaders and teachers a simple list of 
recommendations, the tool offers a practical, step-by-step process that schools 
can use to assess their relative performance in key areas and shape their school-
improvement plans. Global Best Practices is intended to make this important research 
more accessible and useful to the schools and educators across the country.
 We will continue to revise and update Global Best Practices as new research 
and strategies emerge, and as we receive feedback from practitioners who are 
using the tool in their schools. If you have recommendations for strengthening this 
resource, we strongly encourage you to submit suggestions to gbpfeedback@
greatschoolspartnership.org

STRANDS + DIMENSIONS 
Global Best Practices is organized into four main strands, each with its own 
subsections, or dimensions. The strands identify broad areas of focus that every school 
community should address in its improvement work, while the numbered dimensions 
are intended to guide in-depth investigations into specific issues or strategies.

ABOUT THIS TOOL

TEACHING + LEARNING
1.1  Equity
1.2  Personalization + Relevance
1.3  Academic Expectations
1.4  Proficiency-Based Education
1.5  Assessment Practices
1.6  International + Multicultural Learning
1.7  Technology Integration
1.8  Learning Communities 

ORGANIZATIONAL DESIGN
2.1 Vision, Mission + Action Plan
2.2  School Culture
2.3  Multiple Pathways
2.4  Transitions
2.5  Supports + Extensions
2.6  Time + Space
2.7  Data Systems + Applications
2.8  Continual Improvement 

SCHOOL LEADERSHIP
3.1  Teacher Recruitment + Retention
3.2  Administrative Leadership
3.3  Shared Leadership
3.4  Moral Courage 

SCHOOL DISTRICT
4.1  School Board
4.2  District Administrators

Each dimension includes comprehensive descriptions that define the 
concept being explored, as well as a selection of sample strategies and 
evidence to provide relevant examples of specific policies, practices, and 
outcomes that schools can consider and reflect on.



TE
AC

H
IN

G
 +

 L
EA

RN
IN

G
©

2016 NEW
 ENG

LAND
 SECO

NDARY SCHO
O

L CO
NSO

RTIUM

©
20

16
 N

EW
 E

NG
LA

ND
 S

EC
O

ND
AR

Y 
SC

HO
O

L 
CO

NS
O

RT
IU

M

1 INITIATING

STEP 1 >> READ THE PERFORMANCE DESCRIPTIONS

3 DEVELOPING 5 PERFORMING

STEP 4 >> SCORE YOUR SCHOOL
Place an X on the scale below to indicate your school’s performance in this dimension.

1 2 3 4 5

NOT ADDRESSED INITIATING DEVELOPING PERFORMING6
GLOBAL BEST PRACTICES | 2ND EDITION  1.1 EQUITY

Teachers and staff question whether all students 
can or want to succeed. Academic, social, and 
aspirational inequities across the student body may 
have been identified, but no formal or strategic 
actions have been undertaken to address them. 
Students  performing below grade level typically 
fail to catch up to their peers. The school’s courses, 
curricula, and instruction do not promote common 
high expectations or engagement for all students. 
The academic program is a complex hierarchy 
of tiered tracks and teachers are not trained in 
classroom differentiation or other personalization 
strategies. Student performance and behavioral 
data are collected and reviewed at the school 
level, but individual and demographic data 
are not disaggregated or analyzed to identify 
disparities in behavior or performance between 
student subgroups. School discipline structures are 
punitive rather than strategic or restorative, and 
consequences interfere with learning time. While all 
students have access to enriching school activities 
and co-curricular programs, actual participation 
patterns reveal that certain demographic groups 
participate in these programs at significantly lower 
rates. Some staff members, parents, guardians, and 
community members display considerable resistance 
to adopting strategies that would promote a more 
equitable school structure. 

There is a disconnect between the school’s stated 
beliefs that all students can succeed and the 
structures, policies, and practices it has in place. 
While there may be clearly stated common and 
rigorous academic expectations for all students, 
there may be inconsistencies in the manner in 
which these are applied. Student performance 
data continues to reveal persistent gaps among 
demographic groups. The school is beginning to 
collect and analyze disaggregated performance 
and behavioral data to identify and address 
individual student needs on an ongoing basis. 
The school offers some support opportunities to 
academically struggling students, but interventions 
are not systemic or integrated into regular courses. 
Some academic tracks have been eliminated, but 
barriers to accessing higher-level courses remain 
in place. There is inconsistent use of instructional 
and assessment practices that are personalized, 
student-centered, and engaging. The school is 
beginning to reexamine and revise discipline 
policies and practices to be more restorative 
and supportive of learning. Inequities across the 
student body are monitored at least annually. 
A small number of staff, parents, guardians, 
and community members remain resistant to 
adopting strategies that promote greater equity. 
Participation in enriching school activities and co-
curricular programs is relatively consistent across 
demographic groups. Community input is solicited 
and reviewed and personalization is considered 
when programs are developed or refined.

Teachers hold each other accountable for 
engaging in ongoing reflection and courageous 
conversations with colleagues and students about 
their own practice and beliefs, and acknowledge 
the role that bias and privilege play in their work. 
Teachers develop strong, trusting relationships with 
all students and employ asset-based approaches 
to teaching and learning. The school community 
has embraced the belief that all students 
can succeed, and this stance clearly informs 
the school’s actions, structures, policies, and 
practices. Every member of the school community 
is able to recognize and interrupt implicit and 
explicit prejudicial and harmful language and 
actions such as racial microaggressions or bullying 
based on gender identity, sexual orientation, 
religious affiliation, social class, or disability. 
Educators help build upon the experiences and 
strengths each student brings and promote positive 
self-images and high academic expectations for 
all learners. They take responsibility for engaging 
and motivating students. Every student is enrolled 
in academically rigorous, college-preparatory 
courses or learning experiences. Discipline systems 
and structures are restorative and instructive in 
their approach, leading to an increased ability 
for students to address differences in positive and 
healthy ways. The perspectives, experiences, and 
voices of every demographic group represented in 
the school community is sought out, included, and 
incorporated in the development and refinement  
of programs.



AN INTERNATIONALLY BENCHMARKED SELF-ASSESSMENT TOOL FOR SECONDARY LEARNING
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Global Best Practices
Equity GBP Dimensions 1.1, K-12 Version

1. Read GBP Dimension 1.1; 

2. Underline sentences that describe your school; 

3. Record your school’s performance strategies;  

4. Record your school’s performance evidence; 

5. If time, begin to brainstorm actions you would 
recommend as next steps.



1. Where do you feel strong? 

2. What do you want to learn? 

3. Record one strength on a sticky note. 
Post on nearby chart. 

4. Record one next step/area of learning 
on a sticky note. Post on nearby chart.

Turn + Talk 



Our Vision 
All of our students will have choices for success 
throughout their lives.


Our Mission 
It is the mission of the Orleans Central Supervisory 
Union to provide an environment that celebrates 
diversity and creativity, promotes inclusion and 
integrity, and partners with parents and community 
members to give students access to a 21st century 
education.


IN OCSU PBL SUPPORTS… 



How is equity an integral part 
of the OCSU mission + vision?

Reflect + Share At Your Table 



I agree to listen to and think 
about you in exchange for 
you doing the same for me.

Constructivist Listening Principle



“Quote”
Central to the core of competency education  (ie PBL) 
is the dedication and commitment to serve all 
students – regardless of their different abilities, 
learning challenges, and family lives. By transforming 
toward a competency-based system and 
personalizing each student’s education, we are 
creating a system that aligns to the specific needs 
of each student while ensuring they all meet the 
same learning outcomes needed to be ready for 
college and careers. Educators and leaders 
implement these models to create a more equitable 
system to serve all students.  



“Quote”
Equity is a central goal of competency 
education. The hope is to develop a 
system that will help students from all 
socioeconomic, racial, ethnic, and 
linguistic backgrounds, including those 
with disabilities, to reach essential 
academic standards that will prepare 
them for a productive life beyond 
graduation.



1. Why did this quote resonate with you? 

2. How does this quote support the OCSU 
mission + vision?  

3. What about this quote is true in your 
daily practice as an educator and/or 
leader?

Constructivist Listening Dyads



Pause + Record

If you were to run into a parent on the 
soccer field and were asked about 
proficiency-based learning, what would 
you say?  



Video 
What’s the deal with PBL?

Embed Link Here 
https://www.youtube.com/watch?v=_jV91CVs1mU

https://www.youtube.com/watch?v=_jV91CVs1mU


Refine Your Response

If you were to run into a parent on the 
soccer field and were asked about 
proficiency-based learning, what would 
you say?  



Learning From Each Other

1. Find a partner. 

2. Choose a role: parent or educator 

3. Soccer field scenario 

4. Switch roles 



Morning Exit Ticket

I used to think… 

and now I think…

Please leave in the center of your table.



PATHWAYS 
Four Options

How might I select a pathway that 
meets my learning needs?



Pathway 1

PBL 101:
An Introduction to the 
System

Pathway 2

Formative Assessment: 
Practices Centered on 

Feedback 

Pathway 4

PBL 101:
An Introduction to the 

System

Pathway 3

Learning Scales:  
Commonly Defining 
Levels of Success for  
All Students 


