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Agenda
Welcome and Overview

Why Learning Scales? 

Characteristics of Learning Scales

Practice Set

Closing + Questions



Who’s In  
the Room?



OUTCOMES 



I can explain the purpose and 
identify the characteristics of high-
quality learning scales




I can apply the characteristics of 
learning scales in a critical review 

process to gain facility with a 
design process




“…if I don’t look carefully at the types of 
thinking required by the standard, I most likely 
will miss teaching and assessing at the 
appropriate level of rigor.” 

- Jan Chappuis (2014) 

Considering the Process



Read: Why Scoring Criteria Matters


Turn + Talk:  


What makes scales/scoring criteria 
valuable to a teacher, student, or parent?


How might you explain this to a student 
or parent?




Designing Scoring Criteria:  
Before You Start

Consistency in 
Structure

Levels of proficiency are named and consistently 
applied throughout the school within the common 
scoring scale (i.e. Does not meet, Partially meets, 
Meets, Exceeds or 1, 2, 3, 4)

!
!

Common Phrasing • Phrases defining each level of proficiency are 
structured in a similar manner  

• For example, phrases all begin with an active 
verb, “I can,” “Students are able to” 

!

!



Designing Scoring Criteria

Scoring criteria describe levels of proficiency 
for each performance indicator.

Performance 
Indicators

Does Not 
Meet

Partially 
Meets Meets Exceeds

Students will be 
able to develop 
appropriate 
research questions. 
( CCSS.ELA-
Literacy.WHST.
11-12-7)

I can list some 
specifics about 
a topic that 
would help 
develop my 
understanding

I can identify 
broad 
questions that 
are relevant to 
my studies 
and focus my 
research

I can 
construct 
open-ended 
questions that 
build on one 
another and 
require 
evidence and 
support

I can 
analyze my 
own 
research 
questions to 
refine them 
based on my 
earlier 
questions 
and learning



Crafting Scoring Criteria:  
Design Guide- 5 Components

• Are task neutral

• Are aligned with the level of cognitive demand in the 

Performance Indicator

• Include all elements of the Performance Indicator

• Describe complexity rather than frequency

• Focus on what students can do rather than 

deficiencies

Scoring criteria:



Unpack the Performance Indicator
What skills and knowledge does this 
Performance Indicator describe? 

Designing Scoring Criteria:  
Process

Step One:



Designing Scoring Criteria:   
Skills + Knowledge Review

Performance Indicator I Can.. Need to Know
c. Determine or clarify the 
meaning of word and 
phrases as they are used in 
the text, including figurative, 
connotative, and technical 
meanings; analyze the 
impact of specific word and 
phrase choices on meaning 
and tone (4,Language 4,5)

• I can figure out precisely 
what an author means by 
each word in a text. 

• I can tell the difference 
between when an author 
intends a word to be 
understood literally and 
when an author is using a 
words as part of a figure of 
speech. 

• I can analyze how the 
author’s word choices affect 
his or her meaning or tone.

• parts of speech 

• sentence structure 

• context clues, parallel text, 
footnotes 

• the tools of figurative 
language (similes, 
metaphors, 
personification) 

• vocabulary; connotation/
denotation, figurative 

• tone

9/10 Fiction/Non Fiction



Describe the level of cognitive demand that will be met at 
each level of proficiency within this indicator. 

Craft a statement describing student work that “meets” 
expectations for that particular performance indicator.

Describe Proficiency

Designing Scoring Criteria:  
Process

Step Two:



Frequently 
Reliably 
Rarely 
Never

Avoid Terms  
Focused on Frequency



Create 
Explain 
Recognize 
Describe

Use Terms Focused  
on Cognitive Demand



Classroom Observation Bloom’s Taxonomy Level
Reference Chart 

LO
W

ER
-O

RD
ER

 C
O

G
N

IT
IO

N
 

H
IG

H
ER

-O
RD

ER
 C

O
G

N
IT

IO
N

 

LEVELS + DEFINITIONS SAMPLE QUESTIONS SAMPLE ACTIONS SAMPLE PRODUCTS

CREATING
Putting new elements together 
to form a coherent or functional 
whole; reorganizing elements into 
new patterns and structures

How would you design...
What would happen if...
How could you think 
GLHUHQWO\�DERXW���

Hypothesizing
Designing
Constructing

Story
Poem
Film
Multimedia Project 
Song
Painting
Sculpture

EVALUATING
0DNLQJ�MXGJPHQWV�EDVHG�RQ�
criteria or standards

How would you justify 
your posiiton?
What data support your 
conclusions?
How would you prioritize 
the evidence?

ANALYZING
Breaking down material into 
its constituent parts and 
determining how the parts relate 
to one another and to an overall 
structure and purpose

What are the pros and 
cons?
+RZ�GR�WKH�SDUWV�ȴW�
together?

Testing
Critiquing

'LHUHQWLDWLQJ
Parsing
Deconstructing

'HEDWH
Report 
Investigation 
Conclusion 
Verdict

Survey
'DWDEDVH�
Graph/Chart 
Spreadsheet 
Outline

APPLYING
Carrying out and using a 
procedure in a given situation

What actions will lead to 
the result?
What could happen next?
Which events could not 
have happened?

Executing
Implementing

Experiment
Illustration
Demonstration
Interview
Journal

UNDERSTANDING
Constructing meaning from 
instructional messages, including 
oral, written, and graphic 
communication

Can you outline?
Can you clarify?
What is the main idea?

REMEMBERING
Retrieving relevant knowledge 
from long-term memory

How many?
Who was it that?
How would you 
recognize?
When did this happen?
&DQ�\RX�GHVFULEH"

Clarifying
Categorizing
Summarizing
Matching
Explaining

Recognizing
Recalling

Explanation
'HȴQLWLRQ
Recitation
Collection

Worksheet
List
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Designing Scoring Criteria:  
Process

General Disaggregate

One descriptive statement for each 
performance indicator

More detailed description based on 
unpacking of PI.

I can analyze the impact of word 
and phrase choices on the meaning 
and/or tone in a text.

I can figure out precisely what an 
author means by the word choices in 
a text. 

I can tell the difference between 
when an author intends a word to be 
understood literally and when an 
author is using a word as part of a 
figure of speech



Describe Levels of Proficiency

Craft statements that describe what a 
student CAN do above and below “meets”

Designing Scoring Criteria:  
Process

Step Three:



Designing Scoring Criteria:  
Process

General Disaggregate

One descriptive statement for each 
performance indicator

More detailed description based on 
unpacking of PI.

I can analyze the impact of word 
and phrase choices on the meaning 
and/or tone in a text.

I can figure out precisely what an 
author means by the word choices in 
a text. 

I can tell the difference between 
when an author intends a word to be 
understood literally and when an 
author is using a word as part of a 
figure of speech



Describe Levels of Proficiency

Craft statements that describe what a 
student CAN do above and below “meets”

Designing Scoring Criteria:  
Process

Step Three:



Apply the Design Guide to a sample set of 
transferable skills 

(see handouts: sample set + design guide) 


On your own:  

Identify the strengths of the samples


What would you change? 


How does this apply to the work you have already 
done? 




Questions?



Thank You
Angela Hardy
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