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Welcome!



Facilitators

Courtney Jacobs, Senior Associate 

Dan Liebert, Senior Associate  

Katie Thompson, Senior Associate 

Steve Sell, Senior Associate 

Today’s
From the Great Schools Partnership:



Kate Schulz, Instructional Improvement Specialist 

Colleen O'Brien, Education Specialist (Literacy) 

Susan Pagliaro, Education Specialist (Math) 

Simone Palmer, Education Specialist (Science) 

Cali Cornell, Education Specialist 

Rhode Island  
Department of Education Coordinators

Partners



TODAY’S 
OUTCOMES

Build a network of Learning Champion 
educators across Rhode Island



Explore the role of proficiency-based 
learning in supporting the development 
of graduates who are prepared for post-
secondary education, work, and life

TODAY’S 
OUTCOMES



Deepen understanding of assessment 
principles and practices to support the 
development of graduates who are 
prepared for post-secondary education, 
work, and life

TODAY’S 
OUTCOMES



Articulate levels of proficiency and 
assessment considerations for selected 
clusters of performance indicators

TODAY’S 
OUTCOMES



Today’s Agenda
Welcome, Overview

Laying the Foundation: Principles & Practices in 
Designing Scoring Criteria

Grade Band Work: Writing Scoring Criteria 

Lunch

Grade Band Work: Writing Scoring Criteria 

Debrief & Reflection 



Network: 
Resources:  
greatschoolspartnership.org/ri-champions 
*Please hold onto your folder and hand-outs for our July sessions

WiFi

http://greatschoolspartnership.org/ri-champions


#RILearningChampions

Connect!



Common Agreements
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Common Agreements
• Assume good intentions
• Listen well
• Allow others sufficient “air time”
• Freely attend to personal needs
• Foster good humor
• Honor the wisdom and perspectives of all
• Respect: time, social media wishes and 

works in progress
• Chocolate!



Logistics



Logistics



• Breakout rooms

Logistics



• Breakout rooms

• Restrooms

Logistics



• Breakout rooms

• Restrooms

• Food

Logistics



Questions? 
If you have any questions please 
record them on a sticky note and post 
them on the parking lot poster.



Why this work 
matters…



our students achieve 
equitable educational 
outcomes when…

• educators disrupt 

inequitable practices that 
promote achievement 
disparity


• all demographic groups 
receive equitable treatment


• schools maintain 
physically, socially, and 
emotionally safe learning 
environments

BECAUSE…



• our students are 
empowered when they 
know the goals and can 
take charge of their 
learning.


• our students deserve 
work that is challenging, 
complex and authentic.


• our students deserve 
responsive classrooms 
and schools.

BECAUSE…



• personalization and multiple pathways support equitable 
outcomes.

BECAUSE…



Stop & Jot
What is the role of Proficiency-Based 
Learning in supporting the 
development of graduates who are 
prepared for post-secondary 
education, work, and life?



Microlab Activity
Form Groups of Three
Find two others who are from a 
different district and set yourselves up 
so that you can listen to one another 
and not be distracted by another 
group’s conversation.



Microlab Activity
• Identify group members as A, B, or C 
• Three rounds with a different focus 

question 
• During each person’s time, the other two 

listen carefully, but do not respond



Microlab Guidelines
• Each person has equal time to talk  

(one minute/prompt). 
• The listener(s) should not interrupt, interpret, 

paraphrase, analyze, give advice or break in with a 
personal story while the speaker is talking. 

• Confidentiality should be maintained. 
• The speaker should not criticize or complain about the 

listener(s) during his or her turn.



Video



Microlab Activity
Question 1
What are adults in these schools  
doing differently to reduce barriers and 
empower students? 



Microlab Activity
Question 2
How does Proficiency-Based Learning 
help provide clear, actionable 
feedback for students and families? 



Microlab Activity
Question 3
What is the role of Proficiency-Based 
Learning in supporting the 
development of graduates who are 
prepared for post-secondary 
education, work, and life?



  
• What insights did you gain from this 

experience? 
• How did this process work for you? 
• How could this activity be used in the 

work in your schools?

Microlab Activity
Debrief



Putting the 
Pieces 

Together 





How does Proficiency-Based 
Learning help ensure the 
support and development of 
graduates who are prepared 
for post-secondary 
education, work and life?



PROFICIENCY
is a student’s ability to transfer learning 
in and/or across content areas.







Content Area 
Work



April 26+27, 2018  
Rhode Island Learning Champions

Laying the Foundation
Components of Creating and  

Designing Scoring Criteria 



Develop understanding of how graduation 
proficiencies, performance indicators and 
scoring criteria work together to help drive the 
creation of assessment tasks

Outcomes



Explore principles and practices behind 
developing strong scoring criteria

Outcomes



Articulate levels of proficiency and 
assessment considerations for selected 
clusters of performance indicators

Outcomes



Graduation Proficiencies

Performance Indicator

Learning Target



Focuses instruction on the most 
foundational, enduring, and leveraged 
concepts and skills within a discipline.

A Graduation Proficiency...









Describes or defines what students need 
to know and be able to do to demonstrate 
mastery of a graduation proficiency.

A Performance Indicator…



Is measurable 

A Performance Indicator…



In aggregate with other, related 
performance indicators, measures whether 
a student has met the graduation 
proficiency. 

A Performance Indicator…





Are the component parts of a performance 
indicator - that is, the performance indicator 
has been broken down into a series of 
progressive steps and digestible chunks.

Learning Targets...



Living Pyramid
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Living Pyramid
• Review the statement on the strip you are given.

• Consider how you would assess a student's level 
of proficiency with this skill or concept. Through a 
body of evidence? Summative Assessment? 
Formative Assessment?

• Decide where to stand based on the assessment 
method and content of the statement.

Talk with a partner about how you decided to 
stand where you are.
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Building Skills + Concepts
• If you have a symbol on your statement strip find 

others with the same symbol.

• Organize yourselves to show the development of 
skills and/or concepts over the grade bands.

• Read out statements.

• What do you notice? What do you wonder?



Orienting Ourselves



Orienting Ourselves



Orienting Ourselves
• Ensure you have access to hard copy and digital 

versions of the content area graduation 
proficiencies and performance indicators.



Orienting Ourselves
• Ensure you have access to hard copy and digital 

versions of the content area graduation 
proficiencies and performance indicators.

• Find your statement in these documents.



Orienting Ourselves
• Ensure you have access to hard copy and digital 

versions of the content area graduation 
proficiencies and performance indicators.

• Find your statement in these documents.

• Note how the documents are arranged and the 
trajectory of Performance Indicators across grade 
bands.



Orienting Ourselves
• Ensure you have access to hard copy and digital 

versions of the content area graduation 
proficiencies and performance indicators.

• Find your statement in these documents.

• Note how the documents are arranged and the 
trajectory of Performance Indicators across grade 
bands.

• How did we do?



Orienting Ourselves
• Ensure you have access to hard copy and digital 

versions of the content area graduation 
proficiencies and performance indicators.

• Find your statement in these documents.

• Note how the documents are arranged and the 
trajectory of Performance Indicators across grade 
bands.

• How did we do?



Content Area Proficiencies 
+ Performance Indicators



Questions? 
If you have any questions please 
record them on a sticky note and post 
them on the parking lot poster.



Scoring Criteria



What Makes Strong  
Scoring Criteria?



Scoring Criteria

Design Guide

4Principles



Principle 1 Scoring criteria illustrate increasingly  
complex cognitive demand.

4 PRINCIPLES

Is the level of thinking expressed in the 
performance indicator represented at the 
proficient level?


Has a chosen taxonomy been consistently 
applied?



Principle 2 Scoring criteria focus on the quality of  
 student work.

4 PRINCIPLES

Do the criteria describe what a student 
knows and can do at each level of 
proficiency, rather than how often they 
can do it?


Is the language clear and student-
friendly?



4 PRINCIPLES
Principle 3 Scoring criteria emphasize student assets.

Are the criteria stated positively and 
represent what a student can do rather 
than describing deficiencies?



4 PRINCIPLES
Principle 4 Scoring criteria are task-neutral.

Can the scoring criteria be applied to a 
variety of tasks?




March 3, 2015 

Design Guide for Scoring Criteria    
 

                 
 
  

 

Traits of Scoring Criteria Weaker Statements Stronger Statements 

Is your criteria task neutral? lists tasks or elements specific to this 
assessment 
 
ex: Analyzes the Articles of Confederation and 
Constitution for similarities and differences 

can be applied to a variety of assessments 
and tasks 
 
ex: Analyzes primary source documents 
independently and in relation to other primary 
source documents 

Do the criteria use a clear taxonomy of 
thinking skills?  Does the level of 
thinking expressed in the “meets” 
match that of the Performance 
Indicator? 

uses verbs not included on taxonomies of 
thinking (such as understands) 
 
uses verbs from different level of thinking than 
that of the Performance Indicator to describe 
“meets” work 

applies the levels of thinking in a chosen 
taxonomy (Bloom’s, Webb’s, etc.) consistently 
 
 
 

Have you included all elements of the 
Performance Indicator? 

leaves out elements of the Performance 
Indicator 

includes all elements of the Performance 
Indicator 

Do the criteria describe complexity and 
quality rather than frequency? 

emphasizes only frequency rather than 
cognitive demand 
 
ex: criteria include use of rarely, never, 
frequently, 1,2,3, etc. 

describes what a student knows and is able to 
do at each level of proficiency 

Do the criteria describe the complexity 
and quality positively? 

at “partially meets” or “does not meet” levels, 
describes only deficiencies in student work 
rather than what a student can do. 

describes what a student includes and does 
at each level of proficiency 
 



Scoring Criteria
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Scoring Criteria
Select any two or three lines of Cross-Curricular 
scoring criteria to examine

• Review the design guide for scoring criteria against the 
lines you selected

• Note strengths and weaknesses against the design 
guide

• In trios: Share out strengths and weaknesses you 
identified

• Capture a few strengths and weaknesses on chart 
paper



Cross Curricular Scoring Criteria 



Identify themes in strengths and weaknesses

Gallery Walk



Share Out

Highlight strengths and discuss challenges



Reflect...
What questions are 
surfacing for you?

Add questions to the Parking Lot 
on the chart paper



Content 

Group Work



Resources
www.greatschoolspartnership.org/ri-champions

http://www.greatschoolspartnership.org/ri-champions


Selecting 
Performance 

Indicators



• LLC has identified performance indicators for 
their 'instructional chunk' 

• As a group, determine the skills and content 
each indicator would assess in the template 

• Based on this information, select 1-3 
performance indicators that could be 
assessed in a single assessment task

Selecting Performance Indicators 
Template



What skills and knowledge does this 
Performance Indicator describe? 

Designing Scoring Criteria 
Step One

Unpack the Performance Indicator



Designing Scoring Criteria 
Step One - ELA Example

Performance 
Indicator Skills Content Assessment 

Considerations
Write informative/ 
explanatory texts to 
examine a topic and 
analyze relevant 
content. (W.6-8.2)

• Write an effective 
claim 

• Use transitional 
words/phrases to 
create cohesion 

• Incorporate evidence 
• Establish and 

maintain a formal 
style/tone (language) 

• Provide a concluding 
statement or 
paragraph 

• MLA citation 
• Transitional words 

and/or phrases 

Research topic across 
multiple sources  



Designing Scoring Criteria 
Step One - Social Studies Example

Performance 
Indicator Skills Content Assessment 

Considerations
A. Analyze factors of 
historical or current 
events from different 
perspectives using 
evidence. (HP1,2,4)

• I can list factors 
connected to 
historical or current 
events 

• I can differentiate 
between different 
perspectives 

• I can use evidence 
to explain factors

• Timelines of 
historical or current 
events 

• Factors related to 
historical or current 
events 

• Perspectives 
present on different 
historical or current 
events 

• Use evidence  
• Address different 

points of view/
perspectives 

• Examine factors



Designing Scoring Criteria 
Step One - Science Example

Performance 
Indicator

Science and 
Engineering 

Practices

Disciplinary Core 
Ideas

Cross Cutting 
Concepts

A. Make 
observations to 
construct an 
evidence-based 
account that young 
plants and animals 
are like, but not 
exactly like, their 
parents. (1-LS3-1) 

Constructing Explanations 
+ Designing Solutions 
Make observations (firsthand 
or from media) to construct 
an evidence-based account 
for natural phenomena.


-I can make observations 
(firsthand or from media) 

-I can give an evidence-
based account 

-I can logically connect the 
evidence of observed 
patterns.


LS3.A. Inheritance of 
Traits 
Young animals and plants 
are very much but not 
exactly like their parents.   


LS3.B. Variation of Traits 

Individuals of the same kind 
of plant or animal are 
recognizable as similar, but 
can also vary in many ways. 

Patterns 
Patterns in the natural and 
human designed world can 
be observed, used to 
describe phenomena, and 
used as evidence.


Assessment Considerations 
Examples of patterns could include features plants or animals share. Examples of observations could include leaves 
from the same kind of plant are the same shape but can differ in size; and, a particular breed of dog looks like its 
parents but is not exactly the same. 



Designing Scoring Criteria 
Step One - Math Example

Performance 
Indicator Skills Content Assessment 

Considerations
D. Evaluate, justify, 
and defend the 
relative effectiveness 
of problem solving 
processes using 
logical argument. 
(MP 1,3)

• I can describe my 
problem solving 
process 

• I can explain why I 
selected the 
problem solving 
processes I used 

• I can evaluate my 
problem solving 
practice against my 
solution 

• I can use evidence 
to explain

• Problem solving 
processes (cross-
curricular) 

• Evidence/logical 
argument (cross-
curricular) 

• Math content/skills 
involved in the 
problem solving 
processes

Examples could include 
written descriptions, 
verbal descriptions, 
pictures, etc. 

Evidence should be 
provided to justify.  

Effectiveness of 
processes should be 
examined but it is 
possible the process 
was NOT effective.



• Descriptions of the required features that an 
assessment needs in order to ensure student work 
will align to the scoring criteria. 

• These lists ensure that individual assessments 
created by teachers are closely aligned with the 
performance indicators. 

• Today, we will use this space as an area to jot our 
ideas about how we might assess a specific indicator.

What are Assessment 
Considerations? 



Group Work - 30 mins
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Group Work - 30 mins
• Select a returning champion to facilitate (if possible)

• Leadership Learning Champion shares their 
performance indicator list and unit ideas with the group 

• Group identifies content and skills for each indicator

• Group considers assessments for each indicator

• Group looks across indicators to determine which could 
be assessed together



Designing 
Scoring Criteria



Describe Proficiency

Designing Scoring Criteria 
Step Two

Describe the level of cognitive demand that will be met at 
each level of proficiency within this indicator. 

Craft a statement describing student work that “meets” 
expectations for that particular performance indicator.  

Start the description with a verb.



Example:

Designing Scoring Criteria 
Step Two

Performance Indicator: Analyze and interpret data on the properties 
of substances before and after the substances interact to determine if 
a chemical reaction has occurred. (MS-PS1-2) 

Beginning Developing Proficient Expanding

Analyze and 
interpret data to 

determine if a 
chemical reaction 

has occurred.



Designing Scoring Criteria 
Step Two



Describe Other Levels of Performance

Craft statements that describe what a 
student CAN do above and below “competent” 

Common language: beginning, developing, 
proficient, exceeding

Designing Scoring Criteria 
Step Three



Example:

Designing Scoring Criteria 
Step Three

Performance Indicator: Analyze and interpret data on the properties 
of substances before and after the substances interact to determine if 
a chemical reaction has occurred. (MS-PS1-2) 

Beginning Developing Proficient Expanding

Recognize that 
change to matter 

occurred.

Describe signs of  
a chemical 
reaction.

Analyze and 
interpret data to 

determine if a 
chemical reaction 

has occurred.

Summarize and 
justify an 

explanation for the 
outcome of a 

simple chemical 
reaction. 



Terms

Avoid using terms that focus on 
frequency (rarely, sometimes, often). 

Instead, use terms focused on cognitive 
demand (create, explain, recognize).

Designing Scoring Criteria 
Tips



Check Your Work and Revise
Use the Scoring Criteria Design Guide to check your 
work and make adjustments.

Designing Scoring Criteria 
Step Four



Ask:

What would student work look like at a 
1, 2, 3, or 4?

Designing Scoring Criteria 
Tips



As you work, you may find talking about specific 
types of products and/or ways students will 
demonstrate the content and skills is helpful in 
considering language to use. Jot down your ideas 
for assessment in the 'assessment considerations' 
box to revisit later in the process.

Designing Scoring Criteria 
Tips

Assessment Considerations



Tips from 
Champions



1. Refer back to the design guide 
2. Look at an example 
3. Revisit 'content' and 'skills' chart (knows/dos) 
4. Discuss assessment considerations 
5. Ask "what would student work look like at a 1, 2, 

3, 4"? 
6. Refer to Bloom's Taxonomy, Webb's DOK, 

Marzano's Taxonomy, or Hess' Cognitive Rigor 
Matrix

Designing Scoring Criteria 
What do we do if we get stuck?



Lunch



 Scoring 
Criteria



Checking in...
What questions are 
surfacing for you?



1. Presenters share work (2 mins) 
2. Clarifying Questions (3 mins) 
3. Examine Scoring Criteria Independently and take 

notes using the Design Guide (5 mins) 
4. Warm Feedback Round (5-8 mins) 
5. Cool Feedback Round (10-12 mins) 
6. Presenter Reflects (2 mins) 
7. Repeat cycle for 2nd group

Designing Scoring Criteria 
Tuning Protocol 

~ 1 HR for two groups



Next Steps
Make a note in your Google Doc to indicate: 

1. Where your group left off 
2. What needs to be accomplished to complete 

this draft of scoring criteria 
3. Who will do what, by when 
4. Any additional thoughts, considerations, or 

notes that will be important the next time you 
pick up the work



Debrief



Debrief
1. What is one thing you learned about your content 

area, your practice, or yourself?  

2. How did your group approach and manage 
challenges and difficulties today?  

3. What are you looking forward to the most about 
assessment writing?  

4. What lingering questions do you have? 



Next Steps



Phase 2 Overview 

Session 3-4 July 17-18 Create and design assessment tasks

Pilot Task Fall 2018 Pilot assessment tasks and collect student 
work

Session 5 TBD Benchmark and score assessment tasks

Session 6 TBD Revise performance indicators, scoring 
criteria and assessment tasks



Sessions 3 & 4
July 17 & 18 
  
Location: Blackstone Valley Prep 
ES2 or HS- Cumberland, R.I. 

Time: 8:30a.m.-2:30p.m. 



Questions?



Feedback



Contact Information
State Policy & Strategic Plan | Stipends & Substitutes 

Kate Schulz | Instruction Improvement Specialist | RIDE          kate.schulz@ride.ri.gov | 401-222-8489 

Session & Webinar Content 

Courtney Jacobs | Senior Associate | Great Schools Partnership  
cjacobs@greatschoolspartnership.org | 207-553-0163 

Steve Sell | Senior Associate | Great Schools Partnership           
ssell@greatschoolspartnership.org | 207-210-2067 

Katie Thompson | Senior Associate | Great Schools Partnership 
kthompson@greatschoolspartnership.org | 207-317-9613 

Logistics: Webinars, Events, Registration, Document Access 

Sarah Burkhardt | Project Associate | Great Schools Partnership  
sburkhardt@greatschoolspartnership.org | 207-773-0505

mailto:kate.schulz@ride.ri.gov?subject=


Thank You


