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Rhode Island Champions, 
Proficiency-Based Learning, 

& Equity
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Is a non-profit support organization based in 
Portland working nationally with schools, 
districts and state agencies, providing 

coaching, and developing tools.

WHO WE ARE
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WE BELIEVE
In equitable, personalized, rigorous learning for all 
students leading to readiness for college, careers, 
and citizenship 

That schools must simultaneously attend to 
policy, practice, and community engagement 

School improvement is context-based, not one-
size fits all
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Outcomes
Provide an overview of 
Proficiency-Based Learning
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Outcomes
Explore how the Rhode Island 
Champions work can propel 
equity and excellence in learning
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Agenda
An Overview on Proficiency-Base Learning

Key Elements of the Rhode Island Champions Project

Observation of RI Champions in Action

Questions and Answers
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PROFICIENCY-BASED 

Is not a stand-alone intervention

LEARNING

8

Is a suite of practices resulting from the 
thoughtful combination of best practices 
currently used by expert educators with 
solid support in the literature

LEARNING
PROFICIENCY-BASED 
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Requires thoughtful work in the areas of 
policy, school and classroom practice, and 
community engagement

LEARNING
PROFICIENCY-BASED 
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Is about Equity

LEARNING
PROFICIENCY-BASED 
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SHIFTING CONCEPTS

What do we 
need to 
improve?

What needs 
to stop? What remains the same?
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Transcripts,
Report Cards,

Grades

Formative 
Feedback

Performance Indicators
5–8 per competency

Measurable skills and knowledge that 
comprise a graduation competency.

Learning Targets
The discrete elements of each performance 

indicator that guide daily learning.

Graduation 
Competencies
3–6 cross-curricular 

3–6 in each content area
Essential, enduring, and 

transferable skills and knowledge.

YES

NO

NO

Students demonstrate proficiency 
in each graduation competency. 

Verification of proficiency happens 
over time through multiple and 

varied methods.

Students advance their learning 
on performance indicators through 
formative assessments and create 

evidence of proficiency through 
summative assessments.

Students build their knowledge 
and skills through practice on 
learning targets and feedback 
from formative assessments.

Graduation
Requirement

Communication 
of Progress Assessment Practices

Framework for Proficiency-Based Learning Graphic
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Formative and 
Summative 
Feedback
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Graduation Competency

Performance Indicator

Learning Target
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K-2 3-5 6-8 9-12
Compare and 
contrast life 
changes of over 
specific historical 
time periods to life 
today

Compare, 
contrast, and 
explain life  
changes in 
specific historical 
time periods to life 
today. 

Evaluate 
effectiveness and 
impact of 
historical events 
and developments 
as examples of  
change and/or 
continuity. 

Analyze change 
and continuity in 
historical eras.

Social Studies Competency 1: History  
Utilize a variety of sources to demonstrate and apply 
knowledge of, analyze, and evaluate major eras, 
enduring themes, turning points and historic influences 
to analyze the forces of continuity and change in the 
community, the state, the United States and the world. 
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K-2 3-5 6-8 9-12

Sort objects by 
observable 
properties.

Measure, 
compare and 
contrast the basic 
properties of 
solids, liquids and 
gases.

Develop models 
to describe the 
atomic 
composition of 
simple molecules 
and extended 
structures. 

Use the periodic 
table as a model 
to predict the 
relative properties 
of elements based 
on the patterns of 
electrons in the 
outermost energy 
level of atoms.

Science Competency 2: Matter  
Analyze structures, properties, and changes of matter. 
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COMMON 
Learning Experiences 

COMMON
Evidence

COMMON
Scoring Criteria

CHOICE
of Learning Experiences 

COMMON
Evidence

COMMON
Scoring Criteria

CHOICE
of Learning Experiences 

CHOICE
of Evidence

COMMON
Scoring Criteria

COMMON
Learning Experiences 

CHOICE
of Evidence

COMMON
Scoring Criteria

PATHWAY 4

PATHWAY 2

PATHWAY 3

PATHWAY 1

These pathways represent the flexibility and choice possible in a proficiency-based learning system focused on producing equitable outcomes for all students. Common 
scoring criteria define levels of performance and establish a rigorous, shared definition of proficiency for all students. These common scoring criteria allow for choice 
in instruction and assessment practices, while also producing comparable results. When designing learning experiences and assessments, schools, teachers, and 
students should blend these pathways for each learner and in every learning environment to ensure that all students meet common outcomes. 

Learning and Assessment Pathways Graphic

Comparable
and 

Actionable
Results

Pathway 5 is applicable when learning outcomes are unique to a particular student. This allows for worthwhile, although not comparable, learning results.

COMMON or 
CHOICE

Learning Experiences 

COMMON or 
CHOICE

Evidence

UNIQUE
Scoring CriteriaPATHWAY 5

Actionable
but not 

Comparable
Results
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Crafting Scoring Criteria:  
Design Guide- 5 Components

• Are task neutral 
• Are aligned with the level of cognitive demand in the 

Performance Indicator 
• Include all elements of the Performance Indicator 
• Describe complexity rather than frequency 
• Focus on what students can do rather than 

deficiencies

Scoring criteria:
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• Frequently 
• Reliably 
• Rarely 
• Never

Avoid Terms  
Focused on Frequency
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• Create 
• Explain 
• Recognize 
• Describe

Use Terms  
Focused on Cognitive Demand

20

Designing Scoring Criteria 
Sample

Describe Recognize Explain Create

1 2 3 4
I can describe linear 
and exponential 
functions as 
increasing/growth or 
decreasing/decay.

• I can recognize how 
a linear or 
exponential function 
must change for a 
particular problem.

• I can explain the 
starting value and 
the change factor 
for a linear and 
exponential 
function.

• I can create 
models for real 
world problems 
in terms of 
linear and 
exponential 
functions
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Use the periodic table as a 
model to predict the relative 
properties of elements based 
on the patterns of electrons 
in the outermost energy level 
of atoms (HS-PS1-1)

Student is able to locate an 
element on the periodic table

Student is able to locate an 
element on the periodic table, 
identify its basic properties, and 
determine the number of 
electrons in the outermost 
energy level.

Student is able to use the 
periodic table to accurately 
predict relative physical and 
chemical properties of elements.  
Student is able to describe the 
relationship between the patter 
of electrons and other 
characteristics of that element.

Student is able to analyze 
observed relative physical and 
chemical properties of elements 
and classify them appropriately 
in the periodic table.

Construct and revise an 
explanation for the outcome 
of a simple chemical reaction 
based on the outermost 
electron state of atoms, 
trends in the periodic table, 
and knowledge of the 
patterns of chemical 
properties.  (HS-PS-1-2)

Student is able to determine the 
outcome of a simple chemical 
reaction.

Student is able to determine the 
outcome of a simple chemical 
reaction and explain it in relation 
to the element’s location on the 
periodic table

Student is able to use their 
knowledge of the periodic table 
to predict the outcome of simple 
chemical reactions.  Student is 
able to explain the outcomes by 
explicitly referencing the 
periodic table and its inherent 
patterns.

Student is able to compare the 
results of different chemical 
reactions and explain the 
differences in outcomes by 
explicitly referencing the 
periodic table and its inherent 
patterns such as outermost 
electrons, trends, and properties 
of reactants.

B. Use evidence and logic 
appropriately in 
communication

Recognize ideas, concepts, 
problems, or varied 
perspectives related to a topic 
or concept but does not use 
reasoning to generate a clear 
claim.

Student includes information 
from several sources and 
analyzes or compares the 
information from these sources.

Analyze and integrate carefully 
selected evidence from diverse 
sources and incorporate the 
relevant pieces into the finished 
work, analyzing or comparing 
the information from these 
sources

Apply evidence in a novel or 
unfamiliar situation to design a 
model or solution.

CREATING A RUBRIC FOR  
A SUMMATIVE ASSESSMENT

Performance 
Indicator Emerging Developing Accomplished Exemplary

Science Performance Indicator

Cross-Curricular Performance Indicator

Science Performance Indicator
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Supports/Interventions

From Standards to Units
Graduation 

Competencies

Scoring Criteria

Curriculum 
Mapping

Designing 
Summative Task

Unit Design

Instructional Design

Instruction
Formative Assessment

Students attempt  
Summative Assessment 

Reflection + Refinement

Supports/Interventions

Reporting Learning

Scoring-with criteria

Performance Indicators
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Supports/Interventions

From Standards to Units

Scoring Criteria

Curriculum 
Mapping

Designing 
Summative Task

Unit Design

Instructional Design

Instruction
Formative Assessment

Students attempt  
Summative Assessment 

Reflection + Refinement

Supports/Interventions

Reporting Learning

Scoring-with criteria

Performance Indicators

Instruction, 
Feedback, 
Evaluation

Design for 
Learning

District-wide  
Planning

Reporting, 
Reflection, 
Refinement

Graduation 
Competencies
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Elements of Effective Instruction
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The Elements of Effective Instruction framework outlines five intertwined elements of instructional practice that complement 
and enhance one another. When integrated into learning experiences, these elements foster student engagement with 
the ultimate goal of improving student outcomes and achievement. The framework is grounded in the understanding that 
students are more interested and invested in their learning when they feel safe in their learning environment, understand what 
they are learning and why it matters, have opportunities to practice, receive clear feedback on their work, and engage in 
complex, meaningful thinking.

The tool below supports educators to design and facilitate learning experiences that reflect the five elements of effective 
instruction and incorporate the corresponding key traits. While applying the key traits is critical, a demonstrated commitment 
to each element’s supporting beliefs is a necessary foundation for fostering student ownership of learning and ensuring 
equitable outcomes for all students.

Learning Environment 

Learning Environment  
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Student
Engagement

Student Engagement
 a result of effective instruction

Engaged students are curious about and invested in their learning. They make choices about what and how they learn and can 
explain the relevance and importance of their work. Genuine engagement leads to deeper learning and improved outcomes. 
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• Barrington
• Central Falls
• Chariho
• Coventry
• Cranston

• Cumberland

• Foster

• Gloucester

• Jamestown
• Johnston
• Kingston
• Lincoln
• Middletown
• Narragansett
• Newport

• North 

Kingstown
• North 

Providence
• Pawtucket

• Providence

• Scituate 

• South 

Kingstown
• Tiverton
• Warwick
• West 

Warwick
• Westerly
• Woonsocket
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Project Outcomes
• Build a network of Learning Champion educators 

across Rhode Island 
• Explore the role of Proficiency-Based Learning in 

supporting the development of graduates who are 
prepared for post-secondary education, work, 
and life 

• Deepen understanding of assessment principles 
and practices to support the development of 
graduates who are prepared for post-secondary 
education, work, and life 
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Rhode Island 
Learning 

Champions

Phase II
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Phase II Goals 
-Support a community of RI practitioner-learners to explore 
and support Proficiency-Based Learning in their classrooms, 
schools and/or districts 

-Design 16 Assessment Tasks:1 per grade span (K-2, 3-5, 
6-8, 9-12) per content area; aligned to proficiencies, performance 
indicators and scoring criteria  

-Pilot assessment tasks carried out by Leadership Learning 
Champions in their schools.  At least one Learning Champion per 
grade span, per content area will pilot the assessments. 

-Score and benchmark student work after piloting 
assessment tasks. Revise performance indicators, scoring criteria 
and assessment tasks using feedback from benchmarking, 
scoring, students and teacher experiences. 
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Session 1: March 27: Build community of learners; Proficiency 
Based Learning review & refresh; Assessment literacy; Recruiting 
and information for Leadership Learning Champions 

Session 2: April 26 (ELA/SS) & 27 (Science/Math): Write 
Scoring Criteria 

Session 3: July 17 Create & Design Assessment Tasks 

Session 4: July 18 Assessment Task Writing and Assessment 
Task Tuning & Feedback 

Session 5:  January 31 Benchmark and score assessment 
tasks: scoring calibration 
Session 6: February 28  Revise performance indicators, 
scoring criteria and assessment tasks 

Phase II Session Goals

30



Who are Leadership Learning Champions?  

- RI Champions selected through a separate application process  
- There is 1 LLC per grade band in each content area 

Leadership Learning Champion Responsibilities: 

- Pilot assessment tasks. 

- Bring back student work for benchmarking and scoring.  

- Coordinate with colleagues during the assessment task pilot and help 
to collect additional student work.  

- Communicate with RIDE and Great Schools Partnership staff via email 
or phone periodically during the pilot (questions, technical assistance or 
other information as necessary). 

Leadership Learning 
Champions
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Observation Prompts 
• How do the graduation competencies identify clear, enduring 

and transferrable skills and knowledge for students? 
• How do the expected assessment activities enable students to 

demonstrate their learning in the competencies and create 
comparable, scorable work? 

• What current practices in your school or district would support 
implementation of proficiency?  What current practices are 
worthy of reconsideration?
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Questions?
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